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ABSTRACT 
Septiana Dyah Untari. 2017. The Implementation of Scientific Approach in Teaching 
Reading Comprehension for the Tenth Grade Students of SMAN 2 Karanganyar in 
2016/2017 Academic Year. Thesis: English Education Study Program, Islamic 
Education and Teacher Training Faculty. 
Advisor   : 1.Hj.Suprapti, M.Pd 
      2. Zainal Arifin, S.Pd.,M.Pd 
Key words: Scientific Approach, Teaching and Learning, Reading Comprehension 
The problems statement of this research are: (1) How is the Implementation of 
Scientific Approach in Teaching Reading Comprehension for the Tenth Grade 
Students of SMAN 2 Karanganyar in 2016/2017 Academic Year, (2) What are the 
strengths and the weaknesses of scientific approach in teaching reading 
comprehension tenth grade students of SMAN 2 Karanganyar in 2016/2017 academic 
year. Thus, aims of this research are: to describe the Implementation of Scientific 
Approach in the Teaching of Reading Comprehension for the Tenth Grade Students 
of SMAN 2 Karanganyar, to find the strengths and the weaknesses of Scientific 
Approach in Teaching Reading Comprehension Tenth Grade Students of SMAN 2 
Karanganyar in 2016/2017 Academic Year. 
This research is descriptive qualitative, because the researcher used 
descriptive method to analize the data and the data are in the form of word. This 
research conducted in SMAN 2 Karanganyar. The researcher used three techniques to 
collecting the data. Those are observation, interview and study document. The 
researcher did two observations in class. The subject of the interview is the teacher as 
implementer the teaching learning process. While in the study document the 
researcher collected the sylaby, lesson plan and permendikbud. 
The research findings are (1) the Implementation of the Scientific Approach in 
the Teaching of Reading Comprehension for the Tenth Grade Students of SMAN 2 
Karanganyar was good, because was appropriate with the regulation, (2) in applying 
scientific approach, the teacher used five phase, those are observing, questioning, 
experimenting, associating, and communicating. The teacher used authentic 
assessment in the evaluation. It covers three aspects namely, students‟ attitude, 
students‟ knowledge and students‟ skill. Based on the second meeting, the English 
teacher uses writing test to assess the cognitive aspect of the students. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Curriculum is the main part of education system. It becomes the 
guidelines for teachers to understand what they should achieve on teaching and 
learning process. The curriculum is important because it is the education‟s 
success key in every country where every curriculum maps the needs and the 
possible outcomes of the education process. 
In Indonesia, curriculum develops as well. The government always 
takes effort to fix and adjust the current curriculum especially to follow the 
latest demands and society. Some curriculums have already been developed and 
used in Indonesia, such as Kurikulum Sekolah Dasar, Kurikulum Proyek 
Perintis Sekolah Pembangunan (PPSP), Curriculum 1984, Curriculum 1994, 
Competency Based Curriculum (KBK), School Based Curriculum (KTSP), and 
the latest is Curriculum 2013. Curriculum 2013 is relatively new in Indonesia 
since the implementation of this curriculum for some schools in Indonesia was 
started in the academic year of 2014-2015.  
In Curriculum 2013, the approach used in teaching and learning 
process is Scientific Approach, in which the students become the subject of the 
learning process and the teachers play roles as a facilitator (Permendikbud 81A, 
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2013). In the process of learning, the learners are facilitated to be actively 
involved in developing their potentials to be learning competencies. 
With this approach, the government expects that the learners will be 
able to develop their critical thinking and apply the scientific method in solving 
any problems of life. With such critical thinking and problem solving skills the 
students are expected to be able to respond today‟s life challenges. In order that 
the students can actively develop their potentials, teachers are demanded to be 
able to apply Scientific Approach properly. However, in reality there are still 
some teachers who still get confused of how to apply the scientific approach to 
their teaching learning process. 
Teaching reading is one of language skills are learned in senior high 
school to understand and not only the content of it, but also the pronunciation 
and intonation. Reading comprehension is fundamental for English foreign 
learner in observing new information and knowledge. Since many source books 
for the student especially for higher students are in English, they to be able to 
comprehend their book well. Fox and Morehead (1993:182) write the reading 
comprehension is an interactive process through which the reader uses code, 
context analysis, and prior knowledge vocabulary and language long executive 
control strategies. 
 The reason for teaching reading is because it belongs to the basic 
language skills in English, just as important as speaking, listening, and writing. 
Besides, reading is closely related with other subjects. Most of the materials 
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given by the teacher (in English or other subjects) are presented in written form, 
for example in handbook, handout, etc. It means that to understand the 
materials, the students must have the ability to look at and get the meaning of 
written text, that is called reading skill. Because of that, reading is very 
important to be taught to the students. 
Scientific approach has been implemented for elementary and high 
schools in Indonesia with the enactment of 2013 curriculum. SMAN 2 
Karanganyar is one of Senior High School which implements the curriculum 
2013 which uses scientific approach. Not all English teachers of Senior High 
School apply this approach in teaching English. The demand of the rule‟ 
schools today, it should implement the curriculum 2013. Some of the teachers 
do not understand this approach. Some of them said that this approach is 
difficult to apply and think that it is not appropriate if taught in English 
language teaching because of the procedures. The other problem, the teacher 
has difficultis in making an assessment. Because the new curriculum introduced 
the new of assessment which includes attitude assessment, knowledge 
assessment, and skill assessment.  
The decision of using scientific approach in language education is to 
make learners curious about the world around them, to improve skills and 
exhibit more positive attitudes toward science, to improve their oral 
communication and critical thinking. The teaching learning process of 
curriculum 2013 emphasizes the student on their character development. In the 
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teaching learning process, the students required to always be creative and 
innovative thinking in every activity in the school.   
Based on the description above, the researcher wants to know more 
details the implementation of the scientific approach of new curriculum in this 
school. Besides, the researcher wants to know the strength and the weaknesses 
of the scientific approach. Considering the problems above the researcher 
decides to conduct a research entitled “The implementation of scientific 
approach in teaching reading comprehension for the tenth grade students of  
SMAN 2 Karanganyar in 2016/2017 academic year”. 
The objectives of this research are to describe the implementation of 
scientific approach in teaching reading and also the strengths and the 
weaknesses of the scientific approach which is included the teaching elements 
of English such as learning objective, classroom procedure, classroom 
technique, instructional material, teacher‟s role, student‟s role, and media which 
used by the teacher.  
B. Problem Limitation 
In order to focus on specific scope of study, then researcher gives 
boundary by making inquiries about the object of the study those are:  
1. The implementation of scientific approach in teaching reading 
comprehension for the tenth grade students of SMAN 2 Karanganyar in the 
academic year of 2016/2017. 
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2. The strengths and the weaknesses of scientific approach in teaching reading 
comprehension tenth grade students of SMAN 2 Karanganyar in the 
academic year of 2016/2017.  
C. Problem Statement 
Based on the background of the study above, the researcher formulates 
the problem as follows: 
1. How is the implementation of scientific approach in teaching reading 
comprehension for the tenth grade students of SMAN 2 Karanganyar in 
the academic year of 2016/2017? 
2. What are the strengths and the weaknesses of scientific approach in 
teaching reading comprehension tenth grade students of SMAN 2 
Karanganyar in the academic year of 2016/2017? 
D. Research Objectives 
The objectives of this research are: 
1. To know the implementation of scientific approach in teaching reading 
comprehension for the tenth grade students of SMAN 2 Karanganyar in 
the academic year of 2016/2017? 
2. To know the strengths and the weaknesses of scientific approach in 
teaching reading comprehension for the tenth grade students of SMAN 2 
Karanganyar in the academic year of 2016/2017? 
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E. Research Benefits 
The results of this study are expected to give both theoretical and 
practical benefit as follows: 
1. The theoretical benefit 
a. The researcher hopes that the result of this research can be used as 
the reference in the teaching reading comprehension by using 
scientific approach to the tenth grade students. 
b. The result of this research will be useful to the readers who are 
interested in analyzing teaching reading comprehension to the tenth 
grade students. 
2. The practical benefit 
a. For the Researcher 
The result of this research can be used as one of the ways to 
develop the researcher‟s knowledge and experience. 
b. For the Reader 
The reader will get more information and knowledge of the 
applyingteaching reading comprehension by using scientific 
approach. 
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F. Definition of Key Terms 
1. Descriptive Study  
Brumfit and Rosamond (1995: 11) state that descriptive research will 
aim at providing as accurate an account of what current practice is, how 
learners do learn, how teachers do teach, what classroom do look like, at a 
particular moment a particular place. This research collects the data, analyze 
them, and draw a conclusion based on the data only, without taking general 
conclusion. 
2. Scientific Approach 
Scientific approach is related to the scientific method. Generally 
scientific method involves observation activities that needed to formulate 
hypothesis and to collect data (Sani, 2013:50). 
3. Reading Comprehension 
Reading comprehension is the ability to get the meaning of written 
symbols, visualize it, and give responses as the interpretation of this process 
(Kennedy and Grellet, 1981). 
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CHAPTER II 
THEORETICAL REVIEW 
 
A. Curriculum 2013 
In this session the researcher will explain about scientific approach in 
curriculum 2013, but the researcher will explain about curriculum first. 
1. Curriculum 
a. Definition of Curriculum 
 Etymologically, term of “curriculum” come from Greek 
language, namely: curir that the meaning is runner and curere that has 
meaning raced placed. Furthermore in France, the term of curriculum 
come from word “curier” that the meaning was to run. Curriculum 
means a distance that must be passed by a runner from start line up to 
the finish line to get medal or prized. The distance that must be passed, 
then changed to be school program and all of people that is involved in 
it. 
According to Thomas and Berlin, (2014: 3) in Dictionary of 
Education he said that Curriculum is a general overall plan of the 
content or specific studies of that the school should offer the student by 
way qualifying him for graduation or certification or for entrance into a 
professional or a vocational. 
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In Indonesia, definition of curriculum found in Pasal 1 butir 19 
UU No. 20 th. 2003 about National Education system, that Curriculum 
is a set of plans and arrangements about the purpose, content, teaching 
materials and methods used to guide the implementation of learning 
activities to achieve specific educational goals (Imas and Berlin, 
2014:3). 
Table 2.1 Definitions of Curriculum 
Expert Definition of Curriculum 
John Franklin 
Bobbit (1918) 
Curriculum as an idea, has its roots in the Latin 
word for race-course, explaining the curriculum 
as the course of deeds and experiences through 
which children become the adult they should be, 
for success in adult society. 
Hilda Taba (1962) A curriculum is a plan for learning. 
Casswell and 
Campbell (1935) 
Curriculum is all of the experiences children 
have under the guidance of teacher. 
Edward A. Krug 
(1957) 
A curriculum consists of the means used to 
achieve or carry out given purposes of 
schooling. 
Source: Ruhimat (4-5, 2011) 
28 
 
From the various definitions of curriculum that has been described 
above, it can be concluded that the definition of the curriculum is a 
device that used as a reference in developing a learning process that 
contains students‟ activities to achieve a specific learning objectives 
and purpose of education in general. 
b.   The Function of Curriculum 
Basically, curriculum serves as a guide or reference. For teachers, 
the curriculum serves as a guide in implementing the learning process. 
For Headmaster and supervisors, curriculum serves as a guideline in 
conducting supervision or oversight. For parents, the curriculum serves 
as a guide in guiding their children learn at home. For society, the 
curriculum serves as a guide to provide assistance to the educational 
process in schools. As for students, the curriculum serves as a study 
guide. According to Ruhimat (2011: 9-10), the functions of the 
curriculum are: 
1) Adjustment function (the adjustive or adaptive function) 
Adjustment function implies that the curriculum as an 
educational tool to be able to direct students to have well adjusted 
is able to adapt themselves to the environment, both physical 
environment and social environment. The neighborhood itself is 
constantly changing and dynamic. Therefore, students must have 
the ability to adapt to changes in their environment. 
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2) Integration function (the integrating function) 
Integration function implies that the curriculum as an 
educational tool to be able to produce individuals who are intact. 
The students are basically integral part of the community. 
Therefore, students should have a personality that is needed to be 
able to live and integrate with the community. 
3) Differential function (the differentiating function) 
Differentiation function implies that the curriculum as an 
educational tool to be able to provide services to the individual 
differences of students. Each student has a difference, both 
physical and psychological aspects that should be cherished and 
well served. 
4) Preparation function (the propaedeutic function) 
Preparation function implies that the curriculum as an 
educational tool to be able to prepare students to continue their 
studies to the next education level. In addition, the curriculum is 
also expected to prepare students to be able to live in the 
community if for some reasons, cannot continue their education. 
5) Selection Function (the selective function) 
The selection function implies that the curriculum as an 
educational tool to be able to provide the opportunity for students 
to choose programs of study in accordance with their ability and 
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interest. The selection function is closely related to the function of 
differentiation, because the recognition of the existence of 
individual differences in students means also gave the opportunity 
for the students to choose what suits your interests and abilities. 
To realize these two functions, the curriculum needs to be 
arranged in a more broad and flexible. 
6) Diagnostic function (the diagnostic function) 
Diagnostic function implies that the curriculum as an 
educational tool to be able to help and guide the students to be 
able to understand and accept the strength (potency) and its 
weaknesses. If students are able to understand the strengths and 
weaknesses that is in herself, it is expected that students can 
develop the potential of its strength or improve their weaknesses. 
2. Curriculum 2013 
a. Definition of Curriculum 2013 
Curriculum 2013 is improves mindset, strengthens 
governance curriculum, deepens, and expands the material, 
reinforces learning, and adjusts learning load in order to ensure 
compatibility between what is desirable to what produced 
(Permendikbud, 2013: 81A). 
Curriculum 2013 according to Daryanto (2014: 1) is an 
educational response to the needs of society and language in 
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developing the nation youth. In pedagogical, education curriculum 
is designed to give learners the opportunity to develop students‟ 
potential in a fun learning environment and in accordance with his 
ability to have the desired quality of the community and nation. In 
juridical, the curriculum is a public policy that is based on the 
philosophical foundation of the nation and judicial decisions in the 
field of education.  
b. The Implementation of Curriculum 2013 
The implementation of Curriculum 2013 is based on 
competency and character based curriculum, that give the students 
with various attitudes and ability agree with period and technology 
expansion (Mulyasa, 2014: 6). 
According to Daryanto (2014: 12) Implementation of the 
curriculum at the elementary school (SD/MI), a junior high school 
(SMP/MTs), senior high school/Madrasah Aliyah (SMA/MA), and 
the Vocational School (SMK/MAK) carried out in stages starting 
2013/2014 school year. The implementation of curriculum in 
SD/MI, SMP/MTs, SMA/MA, and SMK/MAK using the 
guidelines listed in the curriculum implementation 
PERMENDIKBUD No.8 1ain 2013 which include: 
1) Guideline for the Management of Education Unit Level 
Curriculum. 
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2) Guidelines for Development of Local Content. 
3) Guidelines for Extracurricular Activities. 
4) General Guidelines for Learning. 
5) Guidelines for Curriculum Evaluation.  
According to Daryanto (2014: 12-13) Guideline for the 
Management of Education Unit Level Curriculum aims to:  
1) Became operational reference for principals and teachers in 
developing and managing curriculum optimally in the 
education unit.  
2) Became operational reference for education departments or 
ministries of religion provinces and districts/ cities in doing 
coordination and supervision of the preparation and 
management of the curriculum in any educational institution.  
The purpose of school education is a picture of the level of 
quality to be achieved by each school in accordance with the 
characteristics and/ or uniqueness of any educational institution in 
accordance with the legislation. Self-development is an activity 
that provides an opportunity for learners to develop and express 
themselves through a variety of extracurricular activities 
(Daryanto, 2014: 13).  
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c. Principles of Learning Curriculum 2013 
Daryanto (2014: 16-19) defines the implementation of learning on 
the implementation of the 2013 curriculum has different characteristics 
from the implementation of the 2006 curriculum. Based on the analysis 
of the expected conditions are then obtained fourteen key principles of 
learning that teachers need apply. The fourteen principles are:  
1) From the students were told to the students to find out. 
2) From the teacher as the sole source of learning into a variety of 
learning-based sources. 
3) From a textual approach to the process as strengthening the use of 
the scientific approach. 
4) From content-based learning towards competency-based learning  
5) From partial towards integrated learning lessons. 
6) From learning that emphasizes a single answer to the truth of 
learning with multi-dimensional answer. 
7) From verbal learning to applicable skills. 
8) The increase and the balance between the physical skills (hard 
skills) and mental skills (soft skills). 
9) Acculturation and learning that promotes the empowerment of 
students as lifelong learners.  
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10) Lessons that apply to the values of exemplary members (ing ngarso 
sung tulodo), and develop the creativity of students in the learning 
process (Tut Wuri Handayani).  
11) Learning takes place at home, at school, and in the community.  
12) Learning to apply the principle that anyone who is a teacher, 
anyone who is a student, and in which alone is class.  
13) Utilization of information and communication technology (ICT) to 
improve the efficiency and effectiveness of learning.  
14) Recognition of individual differences and cultural back ground of 
students, the ideals, family background, how was educated at home, 
perspectives, way soft learning, ways of thinking, different students' 
beliefs. 
B. Scientific Approach 
1. Definition of Scientific Approach 
Scientific Approach is particularly relevant to the three learning 
theories, namely the theory of Bruner, Piaget's theory, and the theory of 
Vygotsky. Bruner theory of learning is called discovery learning theory. 
There are four main things related to learning theories of Bruner by 
Carin&Sund (in Daryanto, 2014: 52). They are:  
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a. Individuals learn and develop his mind only when he uses his mind. 
b. By doing cognitive processes in the discovery process, students will 
gain sensation and intellectual satisfaction which is an intrinsic 
reward. 
c. The only way that a person can learn the techniques of doing 
discovery is that it has the opportunity to conduct discovery. 
d. By making the discovery will strengthen memory retention.  
According to Piaget theory, Baldwin in Daryanto (2014: 52), states 
that the study related to the formation of developmental schema (plural 
schemata). The scheme is a mental structure/ her cognitive structure a 
person intellectually adapts and coordinates the surrounding 
environment. The scheme has never stopped changing; child schemata 
will develop into adults. The process which led to the adaptation 
program called schemata. The process of formation of this adaptation 
can be done in two ways: assimilation and accommodation. 
Assimilation is the cognitive process in the presence of someone who 
can be a stimulus to integrate perception, concepts, laws, principles or 
experience scheme existing in the mind. Accommodation may include 
the formation of a new scheme that can match the characteristics of the 
existing stimulus or modifying an existing scheme that matches the 
characteristics of existing stimulus. In the learning, it is necessary to 
balance or equilibrate between assimilation and accommodation.  
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Vygotsky's theory in Daryanto (2014: 52-53), states that learning 
occurs when students work or study dealing with the tasks learned, but 
the tasks were still within the range of abilities or tasks that are in a zone 
of proximal development area is located between the current level of 
child development are defined as a problem-solving abilities under the 
guidance of an adult or more capable peers. 
2. The objective and the principles of Learning by using Scientific 
Approach 
There are six learning objectives of scientific approach by 
Daryanto (2014: 54), they are:  
a. To improve the ability of intellect, especially high-level thinking 
skills of students. 
b. To establish the ability of students to solve a problem 
systematically. 
c. The creation of the conditions of learning in which students feel 
that learning is a necessity.  
d. Obtaining a high learning result.  
e. To train students in communicating ideas, especially in writing a 
scientific article. 
f. To develop students‟ character.  
Whereas, the principles of Scientific Learning Approach by 
Daryanto (2014: 58) are:  
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a. Student-centered learning. 
b. Built students self concept learning. 
c. Avoid verbalism learning. 
d. Provides opportunities for students to assimilate and accommodate 
the concepts, laws, and principles.  
e. Learning leads to increase students' thinking skills.  
f. Lessons improve student motivation and motivate teachers to 
teach.  
g. Provide an opportunity for students to practice abilities in 
communication.  
h. The existence of process validation of concepts, laws, and 
principles that students constructed in cognitive structure. 
3. The steps of Learning by using Scientific Approach 
a. Observing 
Observing in the learning activities as presented in Permendikbud 
No.81a in 2013, let the teacher opened wide and varied opportunities for 
students to make observations trough activities: observing, scrutinizing, 
listening, and reading (Daryanto, 2014: 61). Observation is using five 
senses to obtain information (Ridwan, 2014: 54). The advantages of this 
method are to present a real media object, learner happy and challenged, 
and easy to apply. However, the disadvantage of this method is to 
observe the learning activities needs much time. (Daryanto, 2014: 60). 
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b. Questioning  
Questioning in learning activities as presented in Permendikbud No. 
81a in 2013, is asking questions about information that is not understood 
from what is observed or questions to get additional information about 
what is observed (starting from factual questions to the questions that 
are hypothetical) (Daryanto, 2014: 65).  
c. Experimenting 
According to Daryanto, (2014: 78) to obtain the result of real or 
authentic learning, learners have to try or experiment, especially for 
material or substance that is appropriate. Application of the 
experimental method is intended to develop various domains of learning 
objectives, namely attitudes, skills, and knowledge. The learning 
activities are: 
1) Determine a theme or topic in accordance with the basic 
competencies according to the demands of the curriculum.  
2) Learn the ways the use of tools and materials are available and must 
be provided.  
3) Studying the relevant theoretical basis and the results of previous 
experiments and observe the experiment.  
4) Observing phenomena occur, analyze, and present data.  
5) Drawing conclusions on the results of the experiment.  
6) Create reports and communicate the results of the experiment 
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d. Associating 
Associating in learning activities as presented in the Permendikbud 
as No. 81a in 2013 is to process the information that has been collected 
both from the results of the limited collecting/ experiments and observe 
the results of the activities and information gathering activities 
(Daryanto, 2014: 70). 
e. Communicating 
The ability of communicating needs to be owned by the students 
because these competencies as important are knowledge, skills, and 
experience. Competence of essential in building a communicating are 
intrapersonal skills, interpersonal skills, and organizational skills 
(social) (Ridwan, 2014: 71). 
Communicating in learning activities as presented in the 
Permendikbud as number 81a in 2013 is conveying the observations, 
conclusions based on the results of the analysis of oral, written, or other 
media. The competencies expected in this activity is to develop the 
attitude of honest, conscientious, tolerance, the ability to think 
systematically, to express their opinions briefly and clearly, and to 
develop good language skills and correct (Daryanto, 2014: 80). 
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C. The Authentic Assessment 
1. The definition of authentic assessment 
Authentic assessment is the multiple forms of assessment that reflect 
students‟ learning motivation and attitude on instructionally-relevant 
classroom activities (O‟malley and Pierce in Fitriani, 2014). It evaluates 
the learning of a student throughout the year, and requires the student to 
use his knowledge and skill to generate meaningful content. This method 
helps in inculcating various skills in a student by the use of projects, 
presentations, journals, etc. Authentic assessment prepares a student for 
upcoming professional life by inculcating several aspects like deep 
understanding of knowledge, social skills, problem-solving skills, time 
management, team work, etc. 
2. The Authentic Assessment in Curriculum 2013 
In Permendikbud No. 66 Tahun 2013 about education assessment 
standard, Assessments used should include of attitudes, knowledge, and 
skills. Techniques and instruments used for the assessment of that 
competences according to the regulation are as follows: 
a) Competence Assessment of Attitude 
The teacher take the assessment attitude through observation, 
self-assessment, assessment of "peer" (peer evaluation) by learners 
and journals. The instrument used for observation, self-assessment, 
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an assessment student,  assessment scale (rating scale), accompanied 
rubric, whereas in journals such as notes educators. 
1) Observations: Teacher observes the students and marks them for 
class participation, attentiveness, and rapport with classmates. 
This requires very less time and is possible in a classroom 
setting. 
2) Self Assessment: This method should be included so that 
students are aware of their own accomplishments, behavior, and 
where they actually stand in a group. This will help them in 
identifying the areas they need to work on and their areas of 
excellence. This technique assessment asks students how to 
express themselves advantages and disadvantages in the context 
of the achievement of competence. Instrument used in the form 
of self assessment form. 
3) assessment among learners is an assessment technique by asking 
learners to assess each linked to the achievement of competence. 
Instrument used in the form of an assessment sheet of learners. 
4) The journal is a teacher‟s note inside and outside the classroom 
that contains information on the results of observations about the 
strengths and weaknesses of learners related to attitudes and 
behavior. 
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b) Competence Assessment of Knowledge. 
Teacher assess Competence Knowledge by written tests, oral 
tests, and assignments. 
1) Instrument written test in the form of multiple choice questions, 
stuffing, short answer, right-wrong, arranged marriages, and 
description. Instrument descriptions include scoring guidelines. 
2) Instrument oral test in the form of a list of questions. 
3) Instrument in the form of homework assignments/ projects 
undertaken individually or in groups according to the 
characteristics of the task. 
c) Assessment of Competence Skills 
Teacher assess competency skills through the performance 
appraisal, the appraisal that requires learners to demonstrate a certain 
competence by using the practice test, project, and portfolio 
assessment. Instrument used in the form of check list or assessment 
scale (rating scale) completed with rubric (Ridwan Abdulah Sani, 
204-205: 2014). 
1) Practice Tests is an assessment that demand the students‟ 
response in the form of skills in doing an activity or behavior in 
accordance with the demands of competence. 
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2) The test project is learning tasks (learning tasks) which includes 
the design, implementation, and reporting of both verbal and 
written in a certain time. 
3) Portfolio assessment is an assessment done by assessing the 
entire works of students in certain fields that are reflective-
integrative to know the interests, growth, achievement, and 
dreativitas learners within a certain time. The work can be 
shaped concrete actions that reflect concern for the learner to the 
environment. 
D. Reading Comprehension 
1. Definition of Reading Comprehension 
There are many experts who give the definition of reading. One of 
them is Williams (1999: 2). He states that reading is a process whereby 
one looks at and understands what has been written. In line with 
Williams, Heilman (1961: 8) says that reading is a process of getting 
meaning from printed word symbols. It is not merely a process of making 
conventionalized noises associated with these symbols. In line with them, 
De Boer and Dallmann (1982: 23) say that reading is a process involving 
meaningful reaction to printed symbols. Wallace (1996: 4) in his book 
entitled “Reading” adds that reading is interpreting which means reacting 
to a written text as a piece of communication. These five definitions have 
the same point. The point is that reading is a process of getting the 
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meaning of written text and giving reaction of it as the form of 
communication between the reader and the writer. 
Different from some experts above, Davies (1995: 1) defines 
reading from the other point of view. He says that reading is a private. It 
is a mental or cognitive process Reading for learning which involves a 
reader in trying to follow and respond to a message from a writer, who is 
in distant space and time. It means that reading activity connects the 
reader and the writer although they live in different places and life in 
different period. Reading is a mental cognitive process, so as the result of 
this activity, the process of reading and responding is not directly 
observable. 
Most events told in written texts are past experiences; either it is the 
writer‟s experiences or the others‟. The success of reading activity is 
depending on the reader‟s ability to visualize it in order to be able to 
understand and interpret its meaning. Dealing with this fact, Kennedy 
(1981: 5) says: “Reading is ability of an individual to recognize a visual 
form associate the form with a sound and/ or meaning acquired in the 
past, and on the basis of past experience, understand and interpret its 
meaning”. Another expert, Grellet (1981: 7) defines reading as a constant 
process of guessing, and what one brings to the text is often more 
important than what one finds in it. It means that before the reader reads 
the text, he guessed the content of the text and he had already had his own 
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concept. After he reads the text, the reader relates his own concept with 
the text‟s message. 
Based on some definitions above, it can be concluded that reading 
is the process of bringing a concept to the text and relating it with the 
meaning got from the text, in which it is usually a past experience, 
visualizing it, understanding it, and giving responses as interpretation of 
this process. 
Kennedy (1981: 188) says that comprehension is the ability of one 
to find, interpret, and use ideas. Then, in Oxford Advanced Learner‟s 
dictionary, comprehension is the ability to understand something through 
finding interpreting, and using ideas. 
In conclusion, it can be summarized that reading comprehension is 
the ability to get the meaning of written symbols, visualize it, and give 
responses as the interpretation of this process. 
2. The Purposes of Reading Comprehension 
Wallace (1996: 6-7) classifies the purposes of reading based on 
the personal reasons as follow: 
a. Reading for survival 
Reading for survival is reading a text that is very crucial for 
life. For example a warning signs, an admonition sign, an instruction 
sign, etc. 
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b. Reading for learning 
It is expected to be exclusively school-related. Reading is 
intended to support learning. The reader needs to „translate‟ the text, 
literally or metaphorically, to learn vocabulary, to identify „useful‟ 
structures or collections, to use a text as a model for writing and to 
practice pronunciation. For example one reads a text loudly. 
c. Reading for pleasure 
Reading for pleasure is reading to get happiness. The reader 
wants to enjoy the sound, and rhythm or rhyme of the text. The text 
being read is written originally to offer enjoyment. 
3. Kinds of Reading Comprehension 
De Boer and Dallmann (1964: 134) state that there are two 
specific skills of comprehension. They are: 
a. According to the reader‟s purpose: 
1)  Reading to find main idea 
2)  Reading to select significant details 
3)  Reading to answer questions 
4)  Reading to arrive at generalizations 
5)  Reading to follow directions 
6)  Reading to predict out come 
7)  Reading to evaluate critically 
8)  Reading graphs, tables, charts, and maps 
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b. According to the length and nature of the selection read 
1) Getting phrase meaning 
2) Getting sentence meaning 
3) Getting paragraph meaning 
4) Comprehension of longer selection 
Kennedy (1981: 199) states that there are three kinds of reading 
comprehension skill. They are literal comprehension, inferential 
comprehension, and evaluative comprehension. The explanation of these 
three kinds of reading comprehension is as follow: 
a. Literal comprehension 
It means reading to understand, remember or recall the 
information explicitly, contained in a passage such as identifying 
explicitly stated main ideas, details, sequence, cause-effect 
relationship, and patterns. 
b. Inferential comprehension 
It means reading in order to find information, which is not 
explicitly stated in passage. The readers use his experience and 
intuition. This activity includes inferring main ideas, details, 
comparison, cause-effect relationship which is not explicitly stated, 
drawing conclusions, or generalizations form a text, predicting 
outcome. 
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c. Evaluative comprehension 
It means reading in order to compare information in a passage 
with the reader‟s own knowledge and values; for example, 
distinguish between facts and opinions, reacting to a text‟s content, 
characters, and use of language. 
From the theories above, it can be concluded that comprehending 
the text means:  
1) Gain the main ideas of the text. 
2) Find the explicit and implicit detail information of the text. 
3) Identify the contextual reference from the text 
4) Analyze the language used in the text.  
4. The Techniques of Reading Comprehension 
Francoise Grellet (1981: 4) mentions the main ways of reading as 
follow: 
a. Skimming  
Skimming is quickly running one‟s eyes over a text to get the 
gist of it. Skimming is used to gather information quickly. According 
to Williams (1999: 96), the purpose of skimming is simply to see what 
a text is about. For example, reading a newspaper (quickly to get 
general news of the day) 
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b. Scanning 
Scanning is quickly going through a text to find a particular 
piece of information. Scanning occurs when a reader goes through a 
text very quickly in order to find a particular point of information. For 
example, a conference guide, airplane schedule. Scanning involves 
these steps: 
1) Determine what key word to look for 
2) Look quickly through the text for those words 
3) When you find each word, read the sentence around it to see if 
they provide the information being sought. 
4) If they do, not read further. If they do not continue scanning. 
c. Extensive Reading 
Extensive reading is reading longer texts, usually for one‟s own 
pleasure. This is a fluency activity, mainly involving global 
understanding. The text is always to be read for comprehension of 
main ideas, not for every detail word. For example, reading business 
books. 
d. Intensive Reading 
Intensive reading is reading shorter texts, to extract specific 
information. This is more an accuracy activity involving reading for 
detail. In this way, each text is read carefully and thoroughly for 
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maximum comprehension. For example a contract and a book keeping 
report. 
E. Applying of Scientific Approach in Teaching English Reading  
1. The Steps of Scientific Approach in Teaching English Reading  
a. Observing 
The first activity of scientific approach is observing. 
Competence which developed is train seriousness, thoroughness, 
searching for information. In learning English focus reading, the 
students look at the text. 
In this case the teacher presents a learning device in the form 
of instructional media. In the activity of observing, the teacher 
presents the text would be read. Students can be invited to explore on 
the object to be studied. 
b. Questioning 
The second step in the scientific approach is questioning. 
Learning activities is to ask questions about information that is not 
understood from what is observed or questions to obtain additional 
information about what is observed. Developed competence is to 
develop creativity, curiosity, the ability to formulate questions to 
establish the critical thinking necessary for intelligent life and 
lifelong learning. 
51 
 
 In this learning activity, students do the learning. Students 
who are clever and smart would be asking or answering questions 
from the teacher and from friends. From the genre text, students will 
ask the teacher or their classmates about its content and also how to 
answer questions. 
 In this step, the environment of a successful learning is the 
discussion active communication of a subject matter. Students will 
ask and answer to each other; such as about the meaning of a word 
that is not yet understood. 
c. Experimenting 
The third step in the scientific approach is experimenting. 
Learning activities are doing experiments, reading other sources 
except textbooks; observe objects/ events/ activities, interviews with 
informants. Developed competence is to develop careful attitude, 
honest, polite, and appreciate of the others opinions, the ability to 
communicate, implementing the ability to gather information through 
a variety of ways to learn, develop the habit of learning and lifelong 
learning. 
 In these activities, each student is required to try to practice 
what is learned. The teacher asks the students to work in groups to 
discuss for understand content of the text. 
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d. Associating 
The fourth step in the scientific approach is associating.  The 
first activity of this study is process the information that has been 
collected. Second, after processing the information gathered is 
looking for a solution from a variety of sources which have a 
different opinion. Developed competence is to develop an honest 
attitude, careful, disciplined, obedient rule, hard work, ability to 
implement procedures and thinking skills in concluding. In this 
activity students try to answer questions from the text. 
e. Communicating 
Step five in the scientific approach is communicating. 
Communicating is the student‟s activities to form communicating of 
class. Learning activities is to convey the result of observations, 
conclusions based on the results of the analysis of oral, written, or 
other media. Developed competence is to develop an honest attitude, 
careful, tolerance, the ability to think systematically, to express their 
opinions in briefly and clearly, and to develop good language skills 
and correct.  
At this stage, students presented their capabilities about what 
they have learned while other students respond. Another student 
response can include questions, refutation or support of presentation 
materials. The teacher serves as a facilitator of this activity.  
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All students as proportionally will get the same obligations 
and rights. Students will be trained to be a resource, be the one who 
will defend scientific ideas and people who can be independent and 
be a person who can be trusted. The students perform this 
communicating activity should cheerfully and happily without any 
fear and pressure from anyone. Teachers will conduct authentic 
assessment in the learning process and the result learning assessment. 
Students are active and brave forward ideas/ scientific opinion will 
get better score. Students who still have a sense of fear and lack of 
confidence will be trained to become an independent person, and 
personal trustworthiness. Learning activities will return to the real of 
learning achievement that is the realm of attitudes, cognitive and 
skill. 
 In this activity, the teacher asks the students to present their 
work with pointing at random from each group, and correct the 
students‟ answers by a verbal explanation, and then students present 
their work from each group in front of the class. (Pawit, 2014) 
2. Reading assessment 
a. The Purpose and Benefits in Assessing Reading 
 Reading assessment, as the name implies, is the evaluation of 
a student to determine his progress in all areas of reading. 
Assessment occurs in many forms and is most effective when 
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implemented as part of the instructional process. Some reading 
concepts are included like letter knowledge, phonemic awareness, 
decoding, fluency, and comprehension. An effective reading program 
includes assessments of all of these concepts for several purposes 
(Parecki in Estiyowati, 2013).  
1) The first purpose is to identify skills that need review. 
Assessment provides teachers with information on what skills 
students have and have not mastered. It is needed to help 
teachers know the skill levels of their students, since students 
have varying experiences and knowledge. 
2) The second purpose is to monitor student progress. A teacher can 
learn which students need review before covering additional 
content and which students are ready to move forward. Teachers 
use assessments in reading to make sure students are making 
measurable progress. 
3) The third purpose is to guide teacher instruction. Through 
consistent assessment, a teacher can make informed decisions 
about what instruction is appropriate for each student. Besides, 
teachers also need to make clear instruction that will be 
understood by students. 
4) The fourth purpose is to demonstrate the effectiveness of 
instruction. The information gained from assessment allows 
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teachers to know if all students are mastering the content 
covered. It is important for teachers to use instructional time 
effectively, and this can be done when teachers are 
knowledgeable about what their students are ready to learn and 
what they already know. Therefore, the information gained from 
assessment allows a teacher to create appropriate instruction for 
their students. 
5) Finally, the fifth purpose of assessment is to provide teachers 
with information on how instruction can be improved. By giving 
good instruction, teachers are able to develop students‟ reading 
performance. 
b. Types of Reading Performance  
Variety of reading performance is derived more from the 
multiplicity text types (genres) than from the variety of overt types of 
performance. Based on Brown‟s idea (in Estiyowati, 2013), there are 
several types of reading performance that typically identified and 
these will serve as organizers of various assessment task. 
1) Perceptive  
Perceptive reading tasks involve attending to the 
components of larger stretches of discourse: letters, words, 
punctuation, and other graphemic symbols. Bottom up 
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processing is implied. Assessment of basic reading skills may be 
carried out in a number of different ways:  
a) Reading Aloud  
The test-taker sees separate letters, words, and/ or 
short sentences and reads them aloud one by one. Since the 
assessment is reading comprehension, any recognizable oral 
approximation of the target response is considered correct.  
b) Written Response  
The same stimuli are presented and the test taker‟s 
task is to reproduce the probe in writing.  
c) Multiple choice  
Multiple choice responses are not only a matter of 
choosing one of four or five possible answers. Other formats 
for low levels of reading include same/ different, circle the 
answer, true/ false, choose the letter and matching. 
d) Picture-Cued Items  
Test-takers are shown a picture, such as the one on 
the next page, along with written text and are given one of a 
number of possible tasks to perform. 
2) Selective  
In order to ascertain one‟s reading recognition of lexical, 
grammatical or discourse features of language within a very 
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short stretch of language. The certain typical tasks that are used 
as follow: picture-cued task, brief paragraphs and simple charts 
and graphs. A combination of bottom up and top down 
processing may be used.  
a) Multiple Choice  
This format is one of the popular methods of testing 
a reading knowledge of vocabulary and grammar. The 
reasons because of practicality; it is easy to administer and 
can be scored quickly.  
b) Matching Tasks  
Matching is an appropriate format. The test-taker‟s 
task is simply to respond correctly.  
c) Editing Tasks  
Editing for grammatical or rhetorical errors is a 
widely used test method for assessing linguistic competence 
in English.  
d) Picture-Cued Tasks  
Picture and photographs may be equally well utilized 
for examining ability at the selective level.  
e) Gap-Filling Tasks  
Gap-filling gap can be also said as fill in the blank 
items. The test taker‟s response is to write a word or phrase. 
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3) Interactive  
Reading is a process of negotiating meaning. The reader 
brings to the text a set of schemata for understanding it and 
intake is the product of interaction. Some typical genres that 
included are anecdotes, short narratives and descriptions. 
Besides, questionnaires, memos, announcements, directions, 
recipes are also included in this category. Top down processing 
is typical tasks, although some instances of bottom up 
performance may be necessary.  
a) Cloze Tasks  
Cloze Task is the ability to fill in gaps in an incomplete 
image (visual, auditory or cognitive) and supply omitted 
details.  
b) Impromptu Reading Plus Comprehension Questions  
The most common technique for assessing reading is 
read a passage and answers some questions technique.  
c) Short Answer Tasks  
A popular alternative to multiple choice questions 
following reading passages is the age-old short-answer 
format. 
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d) Editing  
In editing tasks, there are several advantages gained in 
the longer format. They are authenticity is increased, the 
task simulates proofreading one‟s own essay, the task 
designer can draw up specification for a number and 
rhetorical categories that match the content of the courses.  
e) Scanning  
Scanning is a strategy used by all readers to find 
relevant information in a text. It is a kind of reading a text 
quickly, going through a text to find a particular piece of 
information. 
f) Ordering Tasks  
This is also called strip story technique. That is 
assembling little strip of paper with a sentence on it into a 
story.  
g) Information Transfer  
This is a technique to comprehend charts, maps, graphs, 
calendars, diagrams, etc.  
4) Extensive  
Extensive reading applies to texts of more than a page, up 
to and including professional articles, essays, technical reports, 
short stories and books. These reading activities are usually done 
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outside classroom hour. Top down processing is assumed for 
most extensive tasks.  
a) Skimming Tasks  
Skimming is the process of rapid coverage of reading 
matter to determine its gist or main idea. Assessment of 
skimming strategies is usually straightforward  
b) Summarizing and Responding  
One of the most common means of assessing extensive 
reading is to ask the test-taker to write a summary of a text.  
c) Note-Taking and Outlining  
Readers comprehension of extensive texts can be 
assessed through an evaluation of a process of note taking 
and/ or outlining. 
3.  Authentic Assessment in Reading 
According to Parecki in Estiyowati, 2013 the ability to read is 
the ability to dig the written information. The main component being 
measured is the ability to understand the content of reading and the 
ability to understand the meaning of words and the meaning of a 
sentence. Learning reading in the classroom may include reading aloud 
and reading comprehension. Reading aloud is the ability to read with 
an emphasis on intonation, pronunciation of words, in addition to the 
ability to understand the content of the discourse. Reading 
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comprehension emphasis on understanding the content of the discourse 
both in general and detail. 
Here is an assessment rubric used by a English teacher. There 
are two components that are measured in this assessment, namely 
grammar and content. Look at the following table 2.2. 
Table 2.2: Rubric Assessment Reading 
No Description Score 
1. Accurate grammar and content 3 
2. Accurate content, inaccurate grammar 2 
3. Inaccurate grammar and content 1 
4. No response 0 
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F. Previous Studies 
The researcher found another previous study that is relevant with 
research study to prove the originally of the research. The first research 
related to the study entitled “The Implementation of Scientific Approach in 
Teaching English Speaking (A Descriptive Study to the Seventh Grade 
Students of SMP Nurul Islam Ngemplak in 2014/2015 Academic Year).” by 
Reni Trisnawati (2015). She is a student of IAIN SURAKARTA. The 
researcher mainly describes the implementation of scientific approach in 
teaching English speaking and to describe the strength and weaknesses of 
implementing scientific approach in teaching English speaking at seventh 
grade students of SMP Nurul Islam Ngemplak in academic year 2014/2015. 
The difference of the study from previous research is that the skill of the 
research. At previous research, it used speaking skill, while in this research it 
using reading skill.  
The second research is conducted by Septi Utami (IAIN 
SURAKARTA, 2014) entitled “A Descriptive Study of the Implementation of 
Curriculum 2013 in the Teaching and Learning of Reading at the Seventh 
Grade Students of MTs Negeri Pedan in 2014/2015 Academic Year”. In the 
research, there are two objectives. They are; (1) to describe the 
implementation of curriculum 2013, to find the problems faced by the teacher 
and the students, and to know the factors supporting the implementation of the 
curriculum 2013. (2) To know the procedures of the implementation of genre 
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based approach in teaching descriptive text at X.2 grade students of MA AL 
Islam Jamsaren Surakarta. The similarities between the previous studies above 
and the research are the using of curriculum 2013, while the differences are 
the teaching method/ approach. In this research, the researcher focus on 
scientific approach in teaching reading comprehension, while in the previous 
research focus on the implementation of the curriculum generally. 
Based on the previous research, this research is different from others. 
The researcher focuses on the implementation of scientific approach in 
teaching reading comprehension. The researcher also will discuss the strength 
and the weaknesses of the implementation of scientific approach in teaching 
reading comprehension. 
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CHAPTER III 
RESEARCH METHOD 
 
In this research, the researcher took a certain procedure covering six 
components. They are (1) the research design, (2) Place and Time of the Research, (3) 
data and source of the data, (4) techniques of collecting data, (5) trustworthiness of 
the data, and (6) techniques of analyzing data. 
A. Research Design 
In this research, the researcher used descriptive qualitative research 
method. Descriptive research provides an answer to the questions of how 
something happened and who was involved, but not why something happened 
or why someone was involved (explanatory research). Brumfit and Rosamond 
(1995: 11) state that descriptive research will aim at providing as accurate an 
account as possible of what current practice is how learners do learn, how 
teachers do teach, what classroom do look like, at a particular moment a 
particular place. Descriptive research provides a detailed profile of an event, 
condition or situation using either quantitative, qualitative or combination of 
methods.  
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B. Place and Time of the Research 
1. Place of research 
The researcher conducted the research in SMAN 2 Karanganyar. It is 
located in Jl. Ronggowarsito, Karanganyar, Surakarta, Jawa Tengah. 
2. Time of research 
This research was conducted in SMAN 2 Karanganyar at the eight 
grade student in the academic year of 2016/2017 from August – December 
2016. The schedule of conducting the research can be seen in the following 
table: 
Table 3.1 
Time Scedule of the research 
Research   2016 
Activity August September October  November December 
  1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
Observation                                         
Proposal                                         
Licensing 
Research 
                                        
Data 
Collection 
                                        
Data 
Analysis 
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C. Data and Source of the Data 
1. The subject of this research 
The subject of this research is the student of tenth grade IPS 3 of 
SMAN 2 Karanganyar in the academic year of 2016/2017. The total of the 
students are 36 that consist of 10 female and 16 male students. 
2. Informants 
Informant is a person who gives about information, for example in 
doing research. In this section the teacher as key informant to be 
interviewed. The informant refers to the English teacher of SMAN 2 
Karanganyar. Her name is Mrs. Heni Ratna Tri Hastuti, S.Pd. 
3. Document 
The document data are found from the syllabus, lesson plan, the 
handbook used. It is also from the recording of the students‟s activities 
when teaching learning process in the classroom. 
D. Techniques of Collecting Data 
In this research the data used is qualitative data. This research needs 
many data to be analyzed. There are observation, interview, and documentation. 
That techniques are used to gets the accurate data in this research. 
1. Observation 
Observation is the instrument of collecting data which is used to 
organize individual behaviors or the process of the activity observed in real 
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situation or simulation (Sudjana, 1988:109). This instrumentation is aimed 
to get data of the learning process. 
In the observation, the researcher observes the teacher‟s way in 
implementing scientific approach. The researcher conducted this 
observation twice; it was on Wednesday, October 12
th 
2016 and 
Wednesday, October 26
th 
2016. The researcher intend to find the 
implementation of the teacher related with scientific approach.  
2. Interview 
According Burns (1999: 17), interviews and discussion are face-to-
face personal interaction, which generate data about the research issue and 
allow specific to discuss from other people perspective. The researcher 
prepared some questions for the interview, in order to get the information 
related research problem. 
 In this research, the researcher interviews the English teacher. The 
interview was on Wednesday, October 26
th 
2016. The interview was about 
to know the strengths and the weaknesses of scientific approach in teaching 
reading comprehension tenth grade students of SMAN 2 Karanganyar. 
3. Documentation 
According Moleong (2004:161), documentation is constructed from 
word “document” that means something either written or film which 
researcher doesn‟t prepare before or researcher doesn‟t take role. The 
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documentation of this research includes; lesson plan, syllabus, and 
handbook. 
E. Techniques of Analyzing Data 
After getting some data, according to Moleong (2001: 103), the next 
step the researcher should do in his/ her research is analyzing data. According 
to Strauss and Corbin (in Moleong, 2001:213), the process of data analysis in 
qualitative research is as below: 
“…data are broken into discrete parts, closely examined, compared for 
similarities and differences, and questions are asked about the 
phenomena as reflected in the data. Through this process, one‟s own and 
others‟ assumptions about phenomena are questioned or explored lading 
to new discoveries.” 
In other words, analyzing data is the process of arranging raw data in 
order to make the reader understand it easily. It is organizing, arranging in 
order, categories, and basic arrangement so that the researcher can find themes 
and enable to arrange hypothesis of researcher as what the data proposed. 
The technique of data analysis in this research was Miles and Huberman 
Model of data analysis. According to Miles and Huberman (in Sutopo, 2002: 
91), there are three main components of data analysis. Those are data reduction, 
data display, and conclusion. 
1. Data Reduction 
Reduction is the process of selecting, focusing, simplifying, and 
abstracting the data. According to Sugiyono (2006: 338), reducing data 
means to summarize, choose the basic substance, focus on the important 
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substances, find the theme and the pattern, and dispose the unnecessary. It 
starts when the researcher was in the field. There are many data collected 
from the observation, interview, and documentation. In this research, the 
researcher limited only to the implementation of scientific approach in 
reading comprehension and also the strengths and the weaknesses of 
Scientific Approach in Teaching Reading Comprehension for the Tenth 
grade students. 
2. Data Display 
Display of the data is a description of the data. Data display is a set 
of information which have been classified and organized based on the data 
reduction which leads to conclusion (Miles and Huberman, 1992: 17). This 
technique used in arranging information description or narration in order to 
draw the conclusion. By presenting the data, the researcher considered what 
should do. The researcher displayed the data then described it. After 
describing the data, the researcher presents the data from the implementation 
of scientific approach in teaching reading comprehension. The researcher 
also presents the data from the teacher and students‟ toward the 
implementation of scientific approach in teaching reading comprehension. 
3. Conclusion 
Conclusions were draw continuously throughout the course of the 
study. The researcher was likely to write up not only what she has seen each 
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day but also her interpretation of those observation. The researcher took 
conclusion after presenting and analyzing data. 
 
 
 
 
 
 
 
 
 
Figure 3.1 Miles and Huberman Interactive models (1997). 
F. Trustworthiness of Data 
To get the validity and reliability of the research, the researcher used 
triangulation. Setiyadi (2006: 31) defines triangulation as the combination of 
two methods or more in collecting the data, to enrich the data and to make 
conclusion accurately. According Lexy (2000:178) triangulation is a technique 
of examining the trustworthiness of data by using something excluding the data 
to check or to compare the data. 
Denzin in Lexy (2000: 178) divides triangulation into four kinds, they 
are: triangulation by using sources, triangulation by using methods, 
triangulation by using investigator, and triangulation by using theories. 
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1. Triangulation by using the resources means that the researcher will compare 
and check the credibility of information found in the observation with the 
data of interview and compare it with the related documents. 
2. Triangulation by using methods, there are two strategies, (1) the researcher 
check the credibility of the data of the research and the data resources by 
using several data collection techniques and (2) the researcher check the 
credibility of the data by analyzing them with the same methods. 
3. Triangulation by using investigator is that the researcher will recheck the 
credibility if his data by his own research or other researcher. 
4. The last techniques used in triangulation by using theory. It is a technique of 
examining data by finding standard of comparison from an analysis 
explanation as a supporting data to get a valid evidence of the research 
result. 
In this research, the researcher used triangulation of theory. In triangulation 
by using theory, the researcher compares the data of observation to the data of 
learning process and compares it with the related theory. 
In this research, the researcher also used triangulation of resources. In 
triangulation by using resources, the researcher compares the data of 
observation to the data of interview and compares it with the related documents. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
In this chapter, the researcher presents the research findings and the 
discussion. The point that will be described in this chapter are: the implementation of 
scientific approach in teaching reading comprehension and describing the strength 
and weaknesses of scientific approach in teaching reading comprehension for the 
tenth grade students of SMA N 2 Karanganyar in the academic year of 2016 / 2017. 
 
A. Research Findings  
Research finding shows the information that found during observation and 
interview with the teacher. That information used to answer the question in the 
first chapter. 
1. The Data of Observation  
a. First observation has been conducted on Wednesday October 12th 
2016 in the classroom of X IPS 3 at 12.20 to 13.30 pm. There were 36 
students in the classroom. 
1) Teaching learning process of scientific approach in teaching reading 
comprehension 
a) Opening 
At 12.20 pm the bell rang, the teacher go to the X Ips 3 class 
followed by the researcher. The teacher gave greeting to them and 
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the student replied eargerly. The teacher then checked the absence. 
On that day, no one was absent. 
b) Main activity 
In the main activity, the teacher give explanation about the 
material. The material is how describing people. The teacher said 
that there are variety of word for describing people, their physical 
appearance, personalities, hobbies, carier, etc. The teacher then 
give a paper contain material about desribing people to the 
students.  
In the main activity, the teacher divide the class into seven 
groups. It consist of five student in each group. After each group 
receive a paper, the teacher asked them to observe the picture. The 
teacher said if they don‟t know the command they could ask her. 
After the students observe the picture, the students have to write 
down how to describe those people on the paper. There are four 
picture, they are David, Louisa, Mr. Potter, and Mrs. Jenkins. In 
this activity, the student describe each person based on the picture 
in a group. Each group describes one of people on the picture. The 
teacher give about five minutes to do it. 
After they finish, one students of the group should foward in 
front of the class to write their result. After each group finish, the 
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teacher give some correction. The meterial should be discusses is 
as follow; 
Picture 4.1 
The material of describing people 
 
In the first observation, the student should were asked to discuss 
a person in the picture in a group. After finish, the student write the 
result on the whiteboard. The result is as follow; 
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Tabel 4.1 
Students‟ result 
GROUP  Students‟ result Teacher‟s correction 
1 David is Handsome boy. He 
is tall body. He has short 
hair and thin body. He has 
white skin. 
David is Handsome boy. 
He has tall body. He has 
short hair and thin body. 
He has white skin. 
2 The body about Louisa is 
Slim, long auburn hair. She 
is short body. She is so 
beatiful with fair skin. 
Louisa is slim. She has 
long auburn hair. She is 
short. She is so beautiful 
with fair skin. 
3 Mr. Potter is Fat. He had a 
bald head. His high is fair. 
He has dark skin 
Mr. Potter is Fat. He has 
a bald head. He is tall. 
He has dark skin. 
4 Mrs. Jenkins has curly hair. 
She has dark skin. She has 
short body.  
No correction 
 
The first picture was David, the group 1 was describe David that 
“David is Handsome boy. He is tall body. He has short hair and thin 
body. He has white skin.” According to the English teacher, the 
sentences „he is tall body‟ should be replace with the sentences „He 
has tall body‟.  
The second picture was picture of Louisa. The result of the 
second group is „The body about Louisa is Slim, long auburn hair. She 
is short body. She is so beatiful with fair skin.‟ The structure and the 
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diction of the sentences is less appropriate, so the teacher correct it 
with the sentences „Louisa is slim. She has long auburn hair. She is 
short. She is so beautiful with fair skin.‟ 
The third picture was the picture of Mr. Potter. The result of the 
third group is „Mr. Potter is Fat. He had a bald head his high is fair he 
has dark skin‟. According to the teacher, it should not use had, it 
should use „has‟ and use poin to give juncture. To express peoples‟ 
tall, not use high but it should use tall, so the correct sentences is „ he 
is tall‟.  
The fourth picture was the picture of Mrs. Jenkins. The result of 
the fourth group is „Mrs. Jenkins has curly hair. She has dark skin. She 
has short body. According to the teacher, this sentences is correct. So, 
it has no correction from the teacher. 
Based on the observation, the group of Mrs. Jenkins is the best 
group. The group get applouse from the teacher and their friends. The 
teacher then explain that they write on the white board include 
physical appearance. Beside they describe physical appearance, they 
can describe about Personality. The example are polite or impolite, 
honest or liar, confidence, talkactive, humble, dilligent, smart, lazy, 
etc. 
After that, the teacher ask the student to open their book on page 
58. The title of the passage is my best friend. The text is in the below:  
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MY BEST FRIEND 
 
I have a lot of friends in my school, but Dinda has been my best 
friend since junior high school. We don‟t study in the same class, but we 
meet at school everyday during recess and after school. I first meet her a 
t junior high school orientation and we‟ve been friends ever since. 
Dinda is good-looking she is not too tall, with fair skin and wavy 
black hair that she often puts in a ponytail. At school, she wears the 
uniform. Other that, she likes to wear jeans, casual t-shirt and sneakers. 
Her favourite t-shirts are those in bright color like pink, light green and 
orange. She is always cheerful. She is also very friendly and likes to 
make friends with anyone. Like many others girls, she is also talkactive. 
She likes to share her thoughts and feelings to her friends. I think that‟s 
why many friends enjoy her company. However, she can be a bit 
childish sometimes. For example, when she doesn‟t get what she wants, 
she acts like a child and stamps her feet. 
Dinda love drawing manga character. She always has a 
sketchbook with her everywhere she goes. She would spend some time 
to draw the manga characters from her imagination. Her sketches are 
amazingly great. I‟m really glad to have a best friend like Dinda. 
 
The teacher ask one of the students to stand up and read it 
loudly. It contain three paragraph, one paragraph was read by one 
student. And the next, the teacher also ask the other student to 
explain the content of the each paragraph. 
After finish read the passage, the teacher and the students 
discuss the passage.  Sometime the students asked the difficult 
word and the main idea of the passage. After that, the teacher give 
explanation about descriptive text continued its generic structure 
and the social function of the descriptive text. In explain the 
material the teacher used bilingual language supposed the students 
understand and knows her meaning. 
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After learning the text, the teacher give home work to the 
students to make a descriptive text. She asked them to make a 
passage about their sister/ brother or their friend.  
The students nodding their head. After that, they prepared to 
go home. They put their book in their bag and be silent to start 
praying. 
c) Closing 
Before closed the class, the teacher invite the students to 
conclude they have learnt. Then the teacher asked one of the 
students to lead praying, and the last is saying greeting to the 
students. 
2) Implementation of scientific approach in teaching reading 
comprehension 
In this observation, the implementation of teaching reading 
comprehension based on the syllabus of curriculum 2013. The 
teaching learning process of scientific approach used by the teacher 
based on the lesson plan below: 
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Table 4.2 
The main activity of Scientific Approach based on Lesson Plan 
Teacher Students 
Observing  
a) Show pictures about people  
and ask the students to 
observe  
b) Guide the students about 
things could be discuss 
especially how to describe 
a) Observe pictures  
b) Discuss and describe the 
pictures 
Questioning 
Ask the students to read the text 
and ask them to repeat her 
imitate the teacher in spelling 
word correctly 
Experimenting 
a) Ask the students to find 
difficult word 
b) Ask the students to find the 
synonym / antonym  
c) Ask the students to place the 
word based on the group; 
facial features, physical 
appearance, personality) 
a) Find the difficult word 
b) Find the synonym / antonym 
c) Place the word based on the 
group; facial features, 
physical appearance, 
personality) 
Associating 
a) Ask the students to make 
sentences 
b) Check the sentences 
c) Give examples making a 
good descriptive sentences 
based on the grammar 
a) Make sentences 
b) Pay attention to the teachers‟ 
explanation about their 
mistakes in arrange 
sentences 
c) Correct their sentences  
Communicating 
a) Ask the students to read their 
sentences 
b) Give feedback to students 
a) Read their sentences 
b) Receive teacher‟s feedback 
about description 
After the observation, the researcher find the five phase based on 
the lesson plan. There are five phases in main-activity of scientific 
approach that the teacher applied in the first observation as follows: 
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a) Observing: students observed the pictures which were presented 
by the teacher. In this phase, the teacher used lecturing technique 
to explain the pictures. 
b) Questioning: students asked the teacher what they did not know 
about materials such as difficult word, the main idea, the 
identification and the description. 
c) Experimenting: students were given same materials with 
different pictures. In this phase, the teacher used lecturing 
technique to explain the pictures. 
d) Associating: students discussed and answer the task in a group 
about the materials. They discussed it in small group. In this 
phase, the teacher used discussion technique to make students 
actively involved in classroom activities. 
e) Communicating: students made a conclusion about the materials 
and evaluated the materials with the teacher. In this phase, the 
teacher used lecturing technique to evaluate the materials 
3) The assessment of scientific approach in teaching reading 
comprehension 
a) Attitude Assessment 
Attitude assessment is teacher‟s assessment toward the 
students in response object or something. Attitude is also an 
ekspression of values or views life owned by someone. In 
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asssessing the students‟ attitude, there are four component that need 
to be noticed. Those are: Responsibility, Care Teamwork, and Love 
peace.  
Table 4.3 
Attitude Assessment 
 
 
Note: 
1 : very less consisten 
2 : less consisten 
3 : begin consisten 
4 : consisten 
5 : always lack consisten 
 
In this assessment, the students will give score 1 if very less 
consisten in apply the criteria, score 2 if less consisten, score 3 if 
students begin consistent, score 4 if students consisten, and the 
students will give score 5 if the student always consisten in apply 
the criteria. 
b) Knowledge Assessment 
Knowledge assessment is the teacher‟s assessment toward the 
students to measure the students‟ intelligence. The criteria to be 
assessed by the teacher are: text organization, sentence formation, 
grammar, and vocabulary. Text organization refers to how a text is 
No. Name Attitude 
Responsibility Care Teamwork Love 
peace 
1. 
2. 
3. 
4. 
5. 
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organized to help the readers follow and understand the information 
presented. Sentence formation  in English language is the 
arrangement of word, phrases and clausa. The sentence structure 
includes where the noun and  the verb fall within an individual 
sentence. Grammar is the rules that explain how the word used in a 
language. While, vocabulary is all words in a language. 
Table 4.4 
Knowledge Assessment 
No
. 
Criteria to be 
assessed 
Low 
Performance 
Good 
Performance 
Very Good 
Performance 
Score 
1. Text 
organization 
Doesn‟t use 
the correct 
text 
organizatio
n of 
descriptive 
text 
Uses the 
correct text 
organization 
but hasn‟t 
elaborated 
the idea 
Uses the 
correct text 
organization 
with 
elaborated 
the idea 
 
2. Sentence 
formation 
Uses simple 
sentences 
Begins to 
very simple 
sentences 
and 
compound 
sentences 
Uses simple 
sentences, 
compound 
sentences, 
and 
complex 
sentences 
correctly 
 
3. Grammar  Too many 
mistakes 
6 to 10 
mistakes 
Under 5 
mistakes 
 
4. Vocabulary  Basic, 
vocabulary,  
less precise 
Developed 
vocabulary 
Purposefull
y chosen 
vocabulary 
 
Total Score  
FINAL SCORE = TOTAL SCORE : 4 
 
Based on the table above, the teacher will give 1 to 4 score. The 
score 4 is for the best criteria and the 1 score is the worst criteria.  
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c) Skill Assessment 
Skill assessment is the teacher‟s assessment toward the 
students to measure the students‟ ability to carry out the task. The 
criteria to be assessed in skill assessment are: fluency, uttarance, 
and intonation.  
Table 4.5 
Instrument of Skill Assessment 
No Name Score Total 
Score Fluency Uttarance Intonation 
1       
2      
3      
4      
5      
 
Note: 
Score: 1 to 5 
Total score maximal: 15 
Score of skill = Total score which is obtained: Total score maximal 
x 100 
 
Based on the table, it can be seen that score taken from 
fluency, uttarance and the intonation in reading. The score of skill 
taken from the total score which is obtained then divided with total 
score. 
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b. Second observation has been conducted on Wednesday October 26th 
2016 in the classroom of X IPS 3 at 12.20 to 13.30 pm. There were 36 
students in the classroom. 
1) Teaching learning process of scientific approach in teaching reading 
comprehension 
a) Opening 
In this meeting, the observation is also at 12.20 pm. After the 
bell rang, the teacher and the students enter the classroom. The 
teacher give greeting to the students and checked the absence. 
b) Main activity 
In this activity, the teacher used LCD as the media to help the 
teacher in explain the material. After the teacher turn on the LCD, 
the teacher began to explain the material.  
In this observation, the teacher gave four text to the students. 
The title were: Prambanan Temple, Monas, and Kraton Jogja. The 
texts are in the below: 
Text 1 :  
Prambanan Temple 
Prambanan is the largest Hindu temple complex in Indonesia, 
locates approximately 18 km east of Yogyakarta. The temple was 
built in the 10
th 
century and was dedicated to Shiva. There are 8 
big temples and 8 small temples at the main yard. There are also 
222 smaller temples at the lower yard. 
Inside the big temple, there are statues of Shiva, Brahma, and 
Visnu. They are the Hindu three highest Gods. They are also other 
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statues. One of the most popular is Roro Jonggrang statue. The 
legend tells that it actually a girl that cursed to be a stone. 
There is also relief about Ramayana at the temple wall. We 
can also see Ramayana Ballet Dance at the temple complex at 
night. 
 
Text 2 : 
Monas 
National Monumen is a 132 meter tower in the center of 
Merdeka Square, Central Jakarta, Indonesia. 
Jakarta is the Capital of the state. It symbolizes the struggle 
for Indonesian Independence of our country The monument consist 
of 117.7 m obelisk on a 45 m square platform at a height of 17 m. 
Towering monument symbolizes the philosophy of Lingga and 
Yoni. 
Lingga resembles a phallus, or pestle mortar and Yoni 
resembles rice or mortar, two importance things in the tradition of 
Indonesian agriculture. Constructions began in 1961 under the 
direction of Presiden Sukarno, the first president of Indonesia, the 
monument was opened to the public in 1975. It is topped by a 
flame covered with goal foil, and now the monument calls. 
 
Text 3 : 
Kraton Yogyakarta 
Kraton Yogyakarta or Sultan Palace was built in 1976 by 
Prince Mangkubumi (Hamengkubuwono) as a center of the 
Kingdom Ngayogyakarta. The Palace building stretches from north 
to south. In the north from side of the palace you can find the 
square also called “Southern Square”. 
The inner Palace is the center of the compound and is 
decorated with beautiful ornaments and has teak wood structures 
in its interior. Inside the inner palace the Sultan‟s work room and 
library where he used to carry out his work. There is also special 
room for  royal weddings and for the inaguration of Princes or 
Princesses. The most important area in the inner palace is Bangsal 
Prabayeksa, a hall where sacred weapon are kept. On permanent 
display in the hall are a collection of keris, spears, knives, arrows, 
war uniforms, and guns. Once a year in the Suro month, a Javanese 
month, the weapon are cleaned during sacred ceremony. If we 
want to visit the palace, we must pay 2500 rupiahs and it is open 
from 9 am.  
86 
 
 
In this activity the teacher asked the students to read the text. 
After finish discuss all the text, the teacher invite the student to 
find the generic structure and the social function. The teacher 
explain that the generic structure contain description and 
identification. The identification is in the first paragraph and the 
next paragraph is the description. The social function of 
descriptive text is to describe thing, place, or person.  
Then, the teacher continued explain in describing people, the 
identification contain about physical appearance, the personality, 
carrier, and habit. While if discuss about describing historical 
places, the description contain quality and characteristic of the 
place being described. While, the identification contain location 
and specific information about the place. 
After that, the teacher asked the students to take a piece of 
paper and then answer the question showed on the slide. The 
question is about ten questions. The question is as follows: 
1. How many temples does Prambanan consist of? 
2. What is the most statue of Prambanan? 
3. What performance is shown there? 
4. Where is the Monas located? 
5. When did the government begin to build? 
6. What does the Monumen resemble? 
7. How old is Kraton Yogyakarta up to now? 
8. Where is Sultan‟s work room? 
9. Where are the sacred weapon kept? 
10. How long is the palace open every day? 
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After they finish, the teacher asked the students to submit 
their answer. Then  the teacher invited the students to discuss the 
answer of question correctly, but the bell was ringed. So, the 
teacher and the students could not discuss the answer of question. 
In the end the teacher directly give the answer to the students 
hurriedly. 
c) Closing 
In this step, the teacher invited the student to conclude the 
material they have learned. After that, the teacher gave material 
will be discuss the next meeting. Then the teacher closed the class 
by praying and saying greeting. 
2) Implementation of scientific approach in teaching reading 
comprehension 
In this observation, the implementation of teaching reading 
comprehension based on the syllabus of curriculum 2013. The main 
activity of scientific approach based on lesson plan below: 
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Table 4.6 
The main activity of Scientific Approach based on Lesson Plan 
 
 
After the observation, the researcher find the five phase based on 
the lesson plan. There are five phases in main-activity of scientific 
approach that the teacher applied in the second observation as follows: 
a) Observing: students observe some picture that teacher showing 
with LCD media. Student asked the teacher to identification 
Students 
Observing  
1. Student observes pictures about historical places 
2. Student identifies information about historical places 
3. Student mentions words that related with historical places 
Questioning 
1. Student asked questions about social function, text structure, 
and linguistic element. 
2. Student asked questions about main idea and detail information 
about historical places 
Experimenting 
1. Student read the text about historical places in a group with 
pronunciation, pressure words, and right intonation 
2. Student in a pair of group found main idea and detail 
information about historical places. 
3. Student searched descriptive text from other source. 
Associating 
1. Student analyzed by comparing several descriptive texts about 
historical places with focused on social function, text structure, 
and linguistic elements. 
2. The students discussed descriptive text.  
3. The students received feedbacks from the teacher and their 
friends about social function. 
Communicating 
1. Asked the students to read their sentences 
2. Gave feedbacks about their work 
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information and mentioning the words that related with Historical 
Places. 
b) Questioning: students asked the teacher what they did not know 
about materials such as difficult word, the main idea, the 
identification and the description about Historical Places. 
c) Associating: the students asked the teacher to read the descriptive 
text about Historical Places. The teacher discussing the text 
together with the students to find main idea, information, and to 
understand the content of the text. 
d) Experimenting: in individual, teacher asked the students to answer 
some question related of the text Historical Places. 
e) Communicating: students are invited by the teacher to discuss the 
question.  
3) The assessment of scientific approach in teaching reading 
comprehension 
a) Attitude Assessment 
Attitude assessment is teacher‟s assessment toward the 
students in response object or something. Attitude is also an 
ekspression of values or views life owned by someone. In 
asssessing the students‟ attitude, there are four component that need 
to be noticed. Those are: Responsibility, Care Teamwork, and Love 
peace.  
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Table 4.7 
Attitude Assessment 
No. Name Attitude 
Responsibility Care Teamwork Love 
peace 
1. 
2. 
3. 
4. 
5. 
     
Note: 
1 : very less consisten 
2 : less consisten 
3 : begin consisten 
4 : consisten 
5 : always lack consisten 
In this assessment, the students will give score 1 if very less 
consisten in apply the criteria, score 2 if less consisten, score 3 if 
students begin consistent, score 4 if students consisten, and the 
students will give score 5 if the student always consisten in apply 
the criteria. 
b) Knowledge Assessment 
Knowledge assessment is the teacher‟s assessment toward the 
students to measure the students‟ intelligence. The criteria to be 
assessed by the teacher are: text organization, sentence formation, 
grammar, and vocabulary. Text organization refers to how a text is 
organized to help the readers follow and understand the information 
presented. Sentence formation  in English language is the 
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arrangement of word, phrases and clausa. The sentence structure 
includes where the noun and  the verb fall within an individual 
sentence. Grammar is the rules that explain how the word used in a 
language. While, vocabulary is all words in a language.  
Table 4.8 
Knowledge Assessment 
No. Criteria to 
be assessed 
Low 
Performance 
Good 
Performance 
Very Good 
Performance 
Score 
1. Text 
organizatio
n 
Doesn‟t use 
the correct 
text 
organization 
of 
descriptive 
text 
Uses the 
correct text 
organization 
but hasn‟t 
elaborated 
the idea 
Uses the 
correct text 
organization 
with 
elaborated 
the idea 
 
2. Sentence 
formation 
Uses simple 
sentences 
Begins to 
very simple 
sentences 
and 
compound 
sentences 
Uses simple 
sentences, 
compound 
sentences, 
and complex 
sentences 
correctly 
 
3. Grammar  Too many 
mistakes 
6 to 10 
mistakes 
Under 5 
mistakes 
 
4. Vocabulary  Basic, 
vocabulary,  
less precise 
Developed 
vocabulary 
Purposefully 
chosen 
vocabulary 
 
Total Score  
FINAL SCORE = TOTAL SCORE : 4 
 
Based on the table above, the teacher will give 1 to 4 score. The 
score 4 is for the best criteria and the 1 score is the worst criteria.  
c) Skill Assessment 
Skill assessment is the teacher‟s assessment toward the 
students to measure the students‟ ability to carry out the task. The 
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criteria to be assessed in skill assessment are: fluency, uttarance, 
and intonation.  
Table 4.9 
Instrument of Skill Assessment 
No Name Score Total 
score Fluency Uttarance Intonation 
1       
2      
3      
4      
5      
      
 
Note: 
Score: 1 to 5 
Total score maximal: 15 
Score of skill = Total score which is obtained: Total score maximal x 
100 
Based on the table, it can be seen that score taken from 
fluency, uttarance and the intonation in reading. The score of skill 
taken from the total score which is obtained then divided with total 
score. 
2. The data of Interview 
 The other technique in collecting data is by using interview. By doing 
interview, the researcher get information needed in this research. The 
interview was done with the English teacher, Mrs Heni on Wednesday 
October, 26
th 
2016 in the office teacher of SMA N 2 Karanganyar.  The 
questions were about the implementation, strengths, and weaknessess of 
scientific approach that the teacher apply in the class. 
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Firstly the researcher ask about the implementation of scientific 
approach. The teacher answered that the implementation of scientific 
approach based on the regulation of Permendikbud with the five phase. Those 
phase are observing, questioning, experimenting, associating, and 
communicating. In addition, the assessment of the curriculum 2013 consist of 
three aspect, those are knowledge assessment, skill assessment, and attitude 
assessment. 
The next question the researcher ask about the strengths and 
weaknessess of scientific approach. The teacher replied that scientific 
approach can make the students active, more spirited, and thinking critically. 
It can be seen from the interview as follows:  
The teacher said “...saat siswa di ajak untuk diskusi, mereka langsung 
semangat, mereka benar-benar mendiskusikan materi dengan kelompok 
mereka, jadi intinya anak-anak jadi aktif dalam pembelajaran. Saat 
mereka disuruh untuk maju, ada kelompok yang salah dalam 
grammarnya, kelompok yang lain menyalahkan dan kemudian 
membenarkannya. Jadi, diskusi kelompok ini secara tidak langsung 
membuat mereka kritis dalam berpikir...pembelajaran yang diterapkan 
dalam scientific approah pada kurikulum 2013 menggunakan materi 
berdasarkan fakta sekitar, ini membuat siswa memahami materi dan 
memudahkan siswa mengidentifikasi dan menyelesaikan masalah dalam 
materi tersebut...”  
 
According to the teacher‟s answer, when the student invited to discuss, 
the students became more spirited. They are really discuss the material with 
their group. So this activity make the students active in the class. Then, when 
the other group foward in front of the class to answer,  unfortunately their 
grammar was incorrect, the other group directly correct the grammar. The 
94 
 
discussion indirectly make the student critically thinking. Moreover the 
material of scientific approach in curriculum 2013 based on the fact or 
phenomenon, this make the student understand the material and make them 
easier to identify and solve the problem related the material.  
The teacher continued explain the weaknessess of the scientific 
approach that the assessment is too complicated. It can be seen as her 
answered below: 
“...pada kurikulum sebelumnya hanya menilai aspek pengetahuan. Tapi untuk 
Kurikulum 2013 mencakup tiga aspek, pengetahuan, keterampilan, dan 
sikap. Pengambilan ini akan sangat merepotkan jika jumlah siswa yang 
dinilai dalam jumlah yang besar. Ini akan sangat memakan waktu dalam 
pengambilan nilainya apabila guru harus mengamati sikap siswa satu 
per satu sementara jumlah siswa dalam satu kelas itu banyak, Padahal 
saya mengajar 10 kelas.” Said the teacher. 
 
On the interview above she delivered that the curriculum before only 
value on knowledge aspect, wherease the assessment of scientific approach in 
curriculum 2013 consist of three aspect, those are knowledge assessment, skill 
assessment, and attitude assessment. She explained that if the sum of the class 
is too much, the assessment will take many times. And the assessment should 
observe the students one by one. Wherease, the teacher teach ten class in that 
school. 
The teacher said that beside the assessment is too complicated, the phase 
is to much, so the teacher could not apply all the  phase in one meeting. It can 
be seen from her answer as follows: 
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“...Terkadang dalam sehari, waktunya hanya cukup digunakan untuk 4 
tahapan, misalnya mengamati, menanya, mencoba, dan mengasosiasi. 
Sedangkan mengkomunikasikan saya lanjutkan hari berikutnya. Dan 
kadang ada yang tidak di terapkan karena waktu yang terbatas. 
Tahapannya itu terlalu banyak jadi kita tida bisa menerapkan semua 
tahapan itu dalam waktu satu pertemuan.” 
 
The teacher answered that she could not apply the five phases in the one 
meeting. In one meeting she only can apply three or four phases. For example; 
observing, questioning, experimenting, and associating in one meeting, 
wherease communicating was continued in the next meeting or sometimes not 
applied due to the limited time. 
Based on the interview, it can be conclude that in scientific approach 
used five phase, namely; observing, questioning, experimenting, associating, 
and communicating. The strenghts of scientific approach are; the scientific 
approach can make the students active, critically thinking, and make the 
students easier to understand the material. While, the weaknessess of the 
scientific approach are; the phase could not implement in one meeting, the 
assessment is more complicated, and the class is noisy. 
B. Discussion 
1. Implementation Scientific Approach In Teaching Reading 
Comprehension for the Tenth Grade Students of  SMAN 2 Karanganyar 
in 2016/2017 Academic Year 
 In this research, the researcher discusses the finding of the research 
covering the implementation of scientific approach in teaching reading 
comprehension for the tenth grade of  SMAN 2 Karanganyar, there are three 
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main steps in conducting teaching and learning process in classroom activity, 
namely: opening, main activity (implementation), and closing, and also its 
strengths and weaknesses.  
 Based on the observation and interview, in applying this 2013 
curriculum the teacher use scientific approach, namely: observing, 
questioning, experimenting, associating, and communicating in the teaching 
learning process and the teacher in teaching learning process the teacher uses 
three main steps in conducting teaching and learning process in classroom 
activity, namely: opening, main activity (implementation), and closing. 
Opening is the first session of teaching learning process in the classroom. The 
goal of engage is to get the students interest toward the materials that will be 
learned. Main activity is the second session, where the teacher describes some 
exercises and activates which are designed to get students using long freely 
and communicatively. Closing is  the third session, where the teacher closed 
the meeting by reviewing the today‟s lesson and greeting the students before 
leaving the class. 
Based on Daryanto (2014: 61) the steps of learning by using scientific 
approach are observing, questioning, experimenting, associating and 
communicating. This is in line with the scietific approach which was applied 
by the teacher for the tenth grade of  SMAN 2 Karanganyar.  
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Based on the first and the second observation, the teacher applied 
scientific approach. In the first observation, the teacher used five phases in 
main-teaching, those are: observing, questioning, experimenting, associating 
and communicating. Wherease, in the second observation the teacher can not 
implement all the phases due to the limited time. So, the teacher only can 
implement four phases, those are; observing, questioning, experimenting, and 
associating.  
The material in this reaserch was descriptive text. The teacher explain the 
generic structure and the social function of the descriptive text. The 
assessment which was used by the teacher were: attitude assessment, 
knowledge assessment, and skill assessment. 
2. The Strengh and the Weaknesses of the Implementation Scientific 
Approach In Teaching Reading Comprehension for the Tenth Grade 
Students of  SMAN 2 Karanganyar in 2016/2017 Academic Year 
In this research, the researcher found the strength and weaknesses of 
Scientific approach. It based on the observation and the interview with the 
teacher.  The strength and weaknesses of scientific approach will be present as 
follows: 
Based on the observation, the students looked active involve in the 
teaching learning process. They paid attention to the teacher‟s explanation. 
Beside, when one of the students read the text, the other students scrutinized 
their friends. In the discussion, all of the students seriously observe the picture 
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given by the teacher. When the students asked to come forward, they are very 
enthusiastic. In other word, the scientific approach can be useful to enhance 
the students‟ creativity. The scientific approach is based on the student center. 
It means that the student as the subject of the learning should be involve in the 
teaching learning, where the students found the fact and digging the 
knowledge related the material. The next strength is the students more 
thinking critically and accurately in identify, comprehend, and solve 
problems. The last, the teaching learning is based on fact or phenomenon, so 
the students can easier to remember the material. 
Beside it has strength, scientific approach also has weaknesses. The 
weaknesses of scientific approach in teaching reading comprehension are; by 
implementing the scientific approach, the students have chance to make many 
noises when they discuss with their group. The next weaknesses based on the 
second observation, in implementing the scientific approach, not all the phase 
could not implement. The scientific approach is need much to time to 
implement all the phase. The next is the evaluation, in the evaluation of 
scientific approach made from three aspect, those are students‟ attitude, 
students‟ knowledge and students‟ skill. Because of this, the teacher should 
observe one by one of the students. It is very hard to do if the class is too 
much people. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
In this chapter, the researcher presents the conclusion of the research and 
suggestion for developing the implementation of scientific approach in teaching 
reading comprehension for the tenth grade students of SMA N 2 Karanganyar in the 
academic year of 2016 / 2017. 
A. Conclusions 
Based on the research finding, it can be concluded that the implemention 
of teaching reading comprehension at SMA N 2 Karanganyar in the academic 
year of 2016 / 2017 is using Scientific Approach with the five phases, namely; 
observing, questioning, experimenting, associating, and communicating. In 
teaching learning process, the teacher uses three main steps in conducting 
teaching and learning process in classroom activity, namely: opening, main 
activity (implementation), and closing. The material in this reaserch was 
descriptive text. The method which was implemented by the English Teacher 
were: lecturing method, discussion, small group,  individual assignment, and 
reading aloud. The media which was used by the teacher were: handbook, 
whiteboard, projector, and laptop. The English teacher of the tenth grade students 
at SMA N 2 Karanganyar uses authentic assessment in the evaluation. It covers 
three aspects namely, students‟ attitude, students‟ knowledge and students‟ skill. 
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Based on the second observation, the English teacher uses writing test to assess 
the cognitive aspect of the students.  
There is some strength and weaknesses in the implementation of scientific 
approach in teaching reading comprehension. The strength are; the student 
actively involving in the teaching learning process. The scientific approach can be 
useful to enhance the students‟ creativity. The scientific approach is based on the 
student center. The next strength is the students more thinking critically and 
accurately in identify, comprehend, and solve problems. The last, the teaching 
learning is based on fact or phenomenon, so the students can easier to remember 
the material. The weaknesses of scientific approach in teaching reading 
comprehension are; the students are noisy when discussing the material. In 
implement the scientific approach, not all the phase could not always 
implemented fully. The scientific approach is need much to time to implement all 
the phase. The evaluation of scientific approach took from three aspect, those are 
students‟ attitude, students‟ knowledge and students‟ skill. In evaluate the 
students‟ attitude, the teacher should observe one by one of the students. It is very 
hard to evaluate if the class is too much students. 
B. Suggestion 
In this session, the researcher would like to propose some suggestion for 
English teacher, students, and other researcher. The researcher hopes, it can at 
least become an input in determining the appropriate teaching technique, method 
and media in which can improve students‟ reading skill as follow: 
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1. For the English teacher, it would be better if the teacher used variety of 
method in order to avoid the students felt bored, and make noisy. 
2. For the students, the student should more active in the teaching learning 
process. Beside, the student should improve their vocabularies. 
3. For the other researcher, the result of this research, it would be helped the 
next researcher as the source to conduct the next research with the similar to 
problem of reading comprehension, techniques  
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APPENDIX 1 
THE DATA FROM INTERVIEW 
 
A. The interview with the teacher: 
Time  : Wednesday, October, 26
th
 , at 08:30 AM 
Place  : Teacher’s office of SMAN 2 Karanganyar 
Informant : Mrs. Heni Ratna TH, S.Pd 
 
The Researcher : Assalammu‟alaikum. 
Mrs. Heni : Wa‟alaikumsalam warohmatullohi wabarokatuh 
The Researcher : Selamat pagi Bu. 
Mrs. Heni : Selamat pagi mbak. Ada keperluan apa mbak? 
The Researcher : Kedatangan saya kesini ingin bertanya tentang 
penagajaran Bahasa Inggris yang Ibu terapkan disini. 
Mrs. Heni : Iya silahkan. Mau tanya apa mbak? 
The Researcher : Bagaimana pendapat Ibu tentang kurikulum 2013 yang 
sedang diterapkan sekarang ini? 
Mrs. Heni : Ya sebelumnya kurikulum yang diberikan pemerintah 
itu kan pada dasarnya untuk penyempurnaan-
penyempurnaan kurikulum. Ya mungkin pada awalnya 
dulu, banyak kendala. Sudah nyaman dengan ktsp dan 
sudah menguasai, tapi kok diganti. Tapi ya tidak apa-apa 
kalau itu dianggap suatu untuk penyempurnaan 
kurikulum yang sebelumnya. Kalau kurikulum yang 
dulu itu kan hanya menilai aspek di pengetahuan. Tapi 
kan kalau sekarang untuk Kurikulum 2013 itu bisa 
mencakup ketiga-tiganya baik itu pengetahuan, 
keterampilan, maupun sikap. Diharapkan nanti hasil 
output dari siswa itu bisa lebih sempurna dibanding 
kurikulum dulu-dulu. Karena Kurikulum yang dulu-dulu 
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hanya mengedepankan pengetahuannya saja. Tapi kalau 
sekarang kan ketiga-tiganya. 
The Researcher : o... jadi kurikulum 2013 menilai ketiga aspek. Aspek 
yang dimaksud pengetahuan, keterampilan, dan sikap? 
Jadi mengambil nilainya lebih rumit, ya Bu? 
Mrs. Heni : Iya mbak..  Iya, sangat rumit mbak. Pengambilan ini 
akan sangat merepotkan jika jumlah siswa yang dinilai 
dalam jumlah yang besar. Ini akan sangat memakan 
waktu dalam pengambilan nilainya apabila guru harus 
mengamati sikap siswa satu per satu sementara jumlah 
siswa dalam satu kelas itu banyak, sulit untuk menghafal 
nama siswa satu per satu. Padahal saya mengajar 10 
kelas. 
The Researcher : O.. begitu..jadi harus hafal betul dengan siswanya ya bu.  
Lalu apa perbedaan antara kurikulum 2013 dengan 
kurikulum yang sebelumnya Bu? 
Mrs. Heni : Iya, mbak. Seperti yang sudah saya katakan tadi, untuk 
Kurikulum 2013 ini cara penilaiannya ditinjau dari tiga 
aspek, pengetahuan atau kognitif, aspek keterampilan, 
dan sikap. Tapi kalau kurikulum yang sebelumnya itu 
yang lebih ditekankan hanya kemampuan 
pengetahuannya saja. 
The Researcher : Lalu bagaimana dengan perubahan jam mata 
pelajarannya? 
Mrs. Heni : Kalau yang Kurikulum 2013 ini, jamnya ada yang 
ditambahkan tapi mata pelajaranya ada yang di kurangi 
bahkan mungkin dihilangkan. Seperti halnya, kalau 
yang dirampingkan misalnya bahasa Indonesia, pkn, ips. 
Sedangkan  mata pelajaran yang ditambah jamnya 
contohnya matematika. Mungkin menurut pemerintah 
agar antara pembelajaran nasional maupun internasional 
ada keseimbangan. Jadi nanti antara lulusan di luar 
negeri dan negeri kita ini, nanti dalam urusan masalah 
matematikanya itu bisa setara.  
The Researcher : Kalau masalah pendekatannya bagaimana Bu?  
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Mrs. Heni :  Kalau Kurikulum 2013 memakai pendekatan scientific 
approach, sedangkan ktsp menggunakan EEK.  
The Researcher : O begitu.. kalau menurut ibu, bagaimana penerapan 
scientific itu sendiri?  
Mrs. Heni : Kalau penerapannya ya sesuai dengan peraturan 
Permendikbud mbak. Kan ada 5 tahapan, diantaranya 
mengamati, menanya, mencoba, mengasosiasi dan 
mengkomunikasikan.  
The Researcher : Lalu, apa ibu sudah menerapkan semua tahapan 
tersebut? 
Mrs. Heni : Wah, kalau untuk menerapkan itu sih bisa mbak, saya 
sudah menerapkan sejak awal tahun pelajaran. Tapi 
tidak dalam 1 hari / 1 pertemuan, melainkan dilanjutkan 
hari berikutnya. Terkadang dalam sehari, waktunya 
hanya cukup digunakan untuk 4 tahapan saja, misalnya 
mengamati, menanya, mencoba, dan mengasosiasi. 
Sedangkan mengkomunikasikan saya lanjutkan hari 
berikutnya. Dan kadang ada yang tidak di terapkan 
karena waktu yang terbatas. Jadi menyesuaikan situasi 
saja. 
The Researcher : O, iya bu, semua metode kan memiliki kelebihan dan 
kekurangannya masing-masing, yang ingin saya 
tanyakan, apa kelebihan dan kekurangan dari scientific 
appproach ini menurut ibu? 
Mrs. Heni : Kalau kelebihannya, saat siswa di ajak untuk diskusi, 
mereka langsung semangat, mereka benar-benar 
mendiskusikan materi dengan kelompok mereka, jadi 
intinya anak-anak jadi aktif dalam pembelajaran. Tapi, 
diskusi ini juga malah membuat suasana ramai tapi 
meskipun begitu mereka tetap konsisten dengan tugas 
kelompok mereka. Saat mereka disuruh untuk maju, ada 
kelompok yang salah dalam grammarnya, kelompok 
yang lain menyalahkan dan kemudian membenarkannya. 
Jadi, diskusi kelompok ini secara tidak langsung 
membuat mereka kritis dalam berpikir. Ada lagi 
kelebihan lain yang sangat penting, yaitu pembelajaran 
yang diterapkan dalam kurikulum 2013 scientific 
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approah ini menggunakan materi berdasarkan fakta 
sekitar, ini membuat siswa memahami materi dan 
memudahkan siswa mengidentifikasi dan menyelesaikan 
masalah dalam materi tersebut.  
Sedangkan kekurangannya, ya itu tadi mbak. 
Tahapannya itu terlalu banyak jadi kita tida bisa 
menerapkan semua tahapan itu dalam waktu satu 
pertemuan.  
The Researcher : Banyak sekali ya bu kelebihannya. Tapi kekurangan dari 
kurikulum ini juga akan sangat membuat guru kesulitan 
dan kerepotan.  
Terima kasih ya bu, sudah mau memberikan 
penjelasannya tentang kurikulum 2013 dan tentang 
scientific approach. 
Teacher : Iya. Sama-sama mbak.  
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APPENDIX 2 
 SILABUS 
1.1  Mensyukuri 
kesempatan 
dapat 
mempelajari 
bahasa 
Inggris 
sebagai 
bahasa 
pengantar 
komunikasi 
internasional 
yang 
diwujudkan 
dalam 
semangat 
belajar 
2.3  
Menunjukka
nkan 
perilaku 
tanggung 
jawab, 
peduli, 
kerjasama, 
dan cinta 
damai, dalam 
melaksanaka
n 
komunikasi 
fungsional 
3.7.  
Menganalisis 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
pada teks 
deskriptif 
sederhana 
tentang 
orang, 
Teks deskriptif 
lisan dan tulis, 
sederhana, 
tentang orang, 
tempat wisata, 
dan bangunan 
bersejarah 
terkenal 
Fungsi sosial  
Membanggaka
n, 
mengenalkan, 
mengidentifika
si, memuji, 
mengritik, 
mempromosika
n, dsb. 
Struktur text 
(1) Penyebutan 
nama orang, 
tempat 
wisata, dan 
bangunan 
bersejarah 
terkenal dan 
nama 
bagian-
bagiannya 
yang dipilih 
untuk 
dideskripsik
an 
(2) Penyebutan 
sifat orang, 
tempat 
wisata, dan 
bangunan 
bersejarah 
terkenal dan 
bagiannya, 
dan  
Mengamati 
 Siswa memperhatikan / 
menonton beberapa 
contoh teks/ film tentang  
penggambaran orang, 
tempat wisata, dan 
bangunan bersejarah. 
 Siswa menirukan contoh  
secara terbimbing. 
 Siswa belajar 
menemukan gagasan 
pokok, informasi rinci 
dan informasi tertentu 
dari teks 
Mempertanyakan 
(questioning) 
 Dengan bimbingan dan 
arahan guru, siswa 
mempertanyakan antara 
lain perbedaan antar 
berbagai teks deskripsi 
yang ada dalam bahasa 
Inggris, perbedaan teks 
dalam bahasa Inggris 
dengan yang ada dalam 
bahasa Indonesia 
 Siswa mempertanyakan 
gagasan pokok, informasi 
rinci dan informasi 
tertentu dari teks 
deskriptif  
Mengeksplorasi 
 Siswa secara kelompok 
membacakan  teks 
deskriptif lain dari 
berbagai sumber dengan 
pengucapan, tekanan kata 
dan intonasi yang tepat 
 Siswa berpasangan  
menemukan gagasan 
Kriteria penilaian: 
 Pencapaian fungsi 
sosial 
 Kelengkapan dan 
keruntutan 
struktur teks 
deskriptif 
 Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan 
kata, intonasi, 
ejaan, dan tulisan 
tangan 
 Kesesuaian 
format penulisan/ 
penyampaian 
Unjuk kerja  
 Melakukan 
monolog tentang 
deskripsi orang, 
tempat wisata, 
bangunan 
bersejarah 
terkenal di depan 
kelas / 
berpasangan 
 Ketepatan dan 
kesesuaian dalam 
menggunakan 
struktur teks  dan 
unsur kebahasaan 
dalam membuat 
teks deskriptif  
Pengamatan 
(observations):  
Bukan penilaian 
formal seperti tes, 
tetapi untuk tujuan 
memberi balikan. 
 
9  x 2 
JP 
 
 Audio CD/ 
VCD/DVD 
 SUARA 
GURU 
 Koran/ 
majalah 
berbahasa 
Inggris 
 www.dailye
nglish.com 
 http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
 http://learne
nglish.britis
hcouncil.or
g/en/ 
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tempat 
wisata, dan 
bangunan 
bersejarah 
terkenal, 
sesuai 
dengan 
konteks 
penggunaann
ya. 
4.8. Menangkap 
makna dalam 
teks 
deskriptif  
lisan dan 
tulis 
sederhana.  
4.9. Menyunting 
teks 
deskriptif 
lisan dan 
tulis, 
sederhana, 
tentang 
orang, 
tempat 
wisata, dan 
bangunan 
bersejarah 
terkenal, 
dengan 
memperhatik
an fungsi 
sosial, 
struktur teks, 
dan unsur 
kebahasaan 
yang benar 
dan sesuai 
konteks. 
4.10. Menyusun 
teks 
deskriptif 
lisan dan 
tulis 
sederhana 
tentang 
orang, 
tempat 
(3) Penyebutan 
tindakan 
dari atau 
terkait 
dengan 
orang, 
tempat 
wisata, dan 
bangunan 
bersejarah 
terkenal. 
yang semuanya 
sesuai dengan 
fungsi sosial 
yang hendak 
dicapai. 
Unsur 
kebahasaan 
(1) Kata benda 
yang terkait 
dengan 
orang, 
tempat 
wisata, dan 
bangunan 
bersejarah 
terkenal 
(2) Kata sifat 
yang terkait 
dengan 
orang, 
tempat 
wisata, dan 
bangunan 
bersejarah 
terkenal 
(3) Ejaan dan 
tulisan 
tangan dan c 
etak yang 
jelas dan 
rapi 
(4) Ucapan, 
tekanan 
kata, 
intonasi, 
ketika 
mempresent
pokok, informasi rinci 
dan informasi tertentu 
serta fungsi sosial dari 
teks deskripsi yang 
dibaca/didengar. 
 Siswa menyunting teks 
deskripsi yang diberikan 
guru dari segi struktur 
dan kebahasaan 
 Berkelompok, siswa 
menggambarkan tempat 
wisata lain dalam konteks 
penyampaian informasi 
yang wajar terkait dengan 
tujuan yang hendak 
dicapai dari model yang 
dipelajari 
Mengasosiasi 
 Dalam kerja kelompok 
terbimbing siswa  
menganalisis dengan 
membandingkan 
berbagai teks yang 
menggambarkan orang, 
tempat wisata, 
bangunanan bersejarah 
terkenal dengan fokus 
pada  struktur teks, dan 
unsur kebahasaan. 
 Siswa mengelompokkan 
teks deskripsi sesuai 
dengan fungsi sosialnya. 
 Siswa memperoleh 
balikan (feedback) dari  
guru dan teman tentang 
setiap yang dia 
sampaikan dalam kerja 
kelompok.  
 
Mengkomunikasikan 
 Berkelompok, siswa 
menyusun teks deskripsi 
tentang orang/ tempat 
wisata/ bangunan 
bersejarah sesuai dengan 
fungsi sosial  tujuan, 
Sasaran penilaian 
 Perilaku tanggung 
jawab, peduli, 
kerjasama, dan 
cinta damai, 
dalam 
melaksanakan 
Komunikasi 
 Ketepatan dan 
kesesuaian dalam 
menyampaikan 
dan menulis teks 
deskriptif 
 Kesungguhan 
siswa dalam 
proses 
pembelajaran 
dalam setiap 
tahapan 
 Ketepatan dan 
kesesuaian 
menggunakan 
strategi dalam 
membaca 
Portofolio 
 Kumpulan 
catatan kemajuan 
belajar berupa 
catatan atau 
rekaman 
monolog teks 
deskriptif. 
 Kumpulan karya 
siswa yang 
mendukung 
proses penulisan 
teks diskriptif  
berupa: draft, 
revisi, editing 
sampai hasil 
terbaik untuk 
dipublikasi  
 Kumpulan hasil 
tes dan latihan. 
 Catatan atau 
rekaman 
112 
 
wisata, dan 
bangunan 
bersejarah 
terkenal, 
dengan 
memperhati
kan tujuan, 
struktur 
teks, dan 
unsur 
kebahasaan, 
secara benar 
dan sesuai 
dengan 
konteks. 
.  
 
asikan 
secara lisan.  
(5) Rujukan 
kata 
Topik 
   Keteladanan 
tentang perilaku 
toleran, 
kewirausahaan, 
nasionalisme, 
percaya diri.  
 
struktur dan unsur 
kebahasaannya  
 Siswa menyunting 
deskripsi yang dibuat 
teman. 
 Siswa menyampaikan 
deskripsinya didepan 
guru dan teman dan 
mempublikasikannya di 
mading. 
 Siswa membuat kliping 
deskripsi tentang orang, 
tempat wisata atau 
bangunan bersejarah 
yang mereka sukai. 
 Siswa membuat laporan 
evaluasi diri secara 
tertulis tentang 
pengalaman dalam 
menggambarkan tempat 
wisata dan bangunan 
termasuk menyebutkan 
dukungan dan kendala 
yang dialami. 
 Siswa dapat 
menggunakan „learning 
journal‟  
penilaian diri dan 
penilaian sejawat, 
berupa komentar 
atau cara 
penilaian lainnya  
Penilaian Diri dan 
Penilaian Sejawat 
 Bentuk: diary, 
jurnal, format 
khusus,  
komentar, atau 
bentuk penilaian 
lain 
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APENDIX 3 
LESSON PLAN 
 
First Observation 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
Nama Sekolah : SMA Negeri 2 Karanganyar 
Mata Pelajaran  : Bahasa Inggris /Wajib 
Kelas/Semester  : X / 1 
Materi Pokok  : Teks deskriptif lisan dan tulis sederhana tentang orang 
Alokasi Waktu  : 2 x 2 JP (180 menit) 
 
 Kompetensi Inti : 
 KI 1 :  Menghayati dan mengamalkan  ajaran agama yang dianutnya 
 KI 2 :  Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
Peduli (gotong royong, kerjasama, toleran, damai),  santun, responsif dan pro-aktif 
dan menunjukkan sikap sebagai bagian dari solusi atas berbagai permasalahan 
dalam berinteraksi secara efektif dengan lingkungan sosial dan alam serta dalam 
menempatkan diri sebagai cerminan bangsa dalam pergaulan dunia 
 KI 3 :   Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, 
prosedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, 
seni, budaya, dan humaniora dengan wawasan kemanusiaan,  kebangsaan, 
kenegaraan, dan peradaban terkait penyebab fenomena dan kejadian, serta 
menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan 
bakat dan minatnya untuk memecahkan masalah. 
 KI 4 :  Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, dan 
mampu  menggunakan metoda sesuai kaidah keilmuan 
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 Kompetensi Dasar: 
1.1 Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai 
bahasa 
pengantar komunikasi internasional yang diwujudkan dalam semangat 
belajar 
 2.3     Menunjukkankan perilaku tanggung jawab, peduli, kerjasama, dan cinta 
damai, dalam melaksanakan komunikasi fungsional  
 3.7. Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan pada teks 
deskriptif sederhana tentang orang, tempat wisata, dan bangunan bersejarah terkenal, 
sesuai dengan konteks penggunaannya. 
4.8. Menangkap makna dalam teks deskriptif  lisan dan tulis sederhana.  
4.9. Menyunting teks deskriptif lisan dan tulis, sederhana, tentang orang, 
tempat wisata, dan bangunan bersejarah terkenal, dengan memperhatikan fungsi 
sosial, struktur teks, dan unsur kebahasaan yang benar  dan sesuai konteks. 
4.10. Menyusun teks deskriptif lisan dan tulis sederhana tentang orang, tempat 
wisata, dan bangunan bersejarah terkenal, dengan memperhatikan tujuan, 
struktur teks, dan unsur kebahasaan, secara benar dan sesuai dengan konteks. 
 
 Indikator : 
 (Sikap Spiritual) 
1.1.1. Siswa dapat menunjukkan semangat mengikuti pembelajaran 
1.1.2. Siswa dapat menunjukkan keseriusan mengikuti pembelajaran 
 (Sikap Sosial) 
2.1.1.   Siswa dapat menunjukan perilaku tanggungjawab dalam 
  berkomunikasi fungsional 
2.1.2.   Siswa dapat menunjukan perilaku peduli dalam berkomunikasi 
  fungsional 
2.1.3.   Siswa dapat menunjukan perilaku kerjasama dalam berkomunikasi 
  fungsional 
2.1.4.   Siswa dapat menunjukan perilaku cinta damai dalam berkomunikasi 
  Fungsional 
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 (Pengetahuan) 
3.3.1.  Siswa dapat mengidentifikasi fungsi sosial, struktur teks dan tata 
 bahasa teks deskriptif lisan dan tulisan 
3.3.2.  Siswa dapat membandingkan perbedaan antar berbagai teks deskripsi 
 yang ada dalam bahasa  Inggris, perbedaan teks dalam bahasa Inggris 
 dengan yang ada dalam bahasa Indonesia 
3.3.3. Siswa dapat menemukan gagasan pokok, informasi rinci dan informasi 
     tertentu serta fungsi sosial dari teks deskripsi yang dibaca/didengar 
 (Penerapan/ketrampilan) 
4.4.1.  Siswa dapat menyusun teks deskripsi tulis tentang orang sesuai dengan 
 fungsi sosial  tujuan, struktur dan unsur kebahasaannya 
4.4.2.  Siswa dapat menyusun teks deskriptif lisan tentang orang sesuai 
 dengan fungsi sosial  tujuan, struktur dan unsur kebahasaannya 
 
 Tujuan Pembelajaran : 
 (Sikap Spiritual) 
1.1.1. Menunjukkan semangat mengikuti pembelajaran. 
1.1.2. Menunjukkan rasa antusias mengikuti pembelajaran. 
 (Sikap Sosial) 
2.1.1.   Menunjukan perilaku tanggungjawab dalam berkomunikasi fungsional 
2.1.2.   Menunjukan perilaku peduli dalam berkomunikasi fungsional 
2.1.3.   Menunjukan perilaku kerjasama dalam berkomunikasi fungsional 
2.1.4.   Menunjukan perilaku cinta damai dalam berkomunikasi fungsional 
 (Pengetahuan) 
3.3.1.  Mengidentifikasi fungsi sosial, struktur teks dan tata bahasa teks 
deskriptif lisan dan tulisan  
3.3.2.  Membandingkan perbedaan antar berbagai teks deskripsi yang ada 
dalam bahasa  Inggris, perbedaan teks dalam bahasa Inggris dengan yang ada 
dalam bahasa Indonesia  
3.3.3.  Menemukan gagasan pokok, informasi rinci dan informasi tertentu serta 
fungsi sosial dari teks deskripsi yang dibaca/didengar. 
 (Penerapan) 
4.4.1.  Menyusun teks deskripsi tulis tentang orang sesuai dengan fungsi sosial 
tujuan, struktur dan unsur kebahasaannya  
4.4.2.  Menyusun teks deskriptif lisan tentang orang sesuai dengan fungsi sosial 
tujuan, struktur dan unsur kebahasaannya  
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 Materi Pembelajaran : 
 Teks deskriptif lisan dan tulis sederhana tentang orang 
 Fungsi sosial  : Mengenalkan, mengidentifikasi, memuji, dsb 
 Struktur Teks :   
(1) Penyebutan nama orang terkenal dan nama bagian-bagiannya yang dipilih 
untuk dideskripsikan. 
(2) Penyebutan sifat/karakter/watak/ciri fisik/identitas orang. 
  Unsur Kebahasaan :  
(1) Kata benda yang terkait dengan orang 
(2) Kata sifat yang terkait dengan orang 
(3) Grammar (Simple Present Tense verbal dan non-verbal) 
(4) Ejaan dan tulisan tangan dan cetak yang jelas dan rapi 
(5) Ucapan, tekanan kata, intonasi, ketika mempresentasikan secara lisan.  
(6) Rujukan kata 
 
 Metode : 
Pendekatan Saintifik 
Stratergi : Menyimak, diskusi kelompok, studi pustaka, penugasan individu dan 
kelompok. 
 Media/Alat/Sumber Pembelajaran 
Media :  Power Point Presentation, Film/gambar, Rekaman untuk 
Listening 
Alat/bahan :  Laptop, Computer, LCD, , Loud Speaker 
 Sumber :  Buku pegangan siswa, Kamus,Audio CD/VCD/DVD, suara guru, 
internet, koran/majalah berbahasa inggris internet 
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 Langkah-langkah Pembelajaran : 
 
Pertemuan 1 
1) Kegiatan Pendahuluan 
Guru Siswa Waktu 
- memberi salam kepada 
siswa 
- membalas salam guru 
10‟ 
- mengajak siswa berdoa - berdoa bersama dengan 
guru 
- mengecek kehadiran 
siswa 
- meminta siswa untuk 
bekerja berpasangan 
- menyatakan 
kehadirannya 
- siswa bekerja 
berpasangan 
 
2) Kegiatan Inti  
Guru Siswa Waktu 
a. Mengamati (Observing) 
- Memperlihatkan gambar 
orang dan meminta siswa 
mengamati 
- Menuntun siswa tentang 
hal-hal yang dapat di 
diskusikan, terutama 
bagaimana cara 
mendeskripsikan seseorang 
- Mengamati gambar secara 
detail 
- Mendiskusikan gambar 
dengan cara 
mengidentifikasi gambar 
dan mendeskripsikannya 
10‟ 
b. Mempertanyakan (Questioning)  
- Membacakan kata-kata 
dalam yang ada dalam 
buku, dan meminta siswa 
untuk menirukan 
- Menirukan guru dalam 
mengucapkan dengan benar 
kata-kata yang ada dalam 
buku 
10‟ 
c. Mengeksplorasi (Exploring)  
- Meminta siswa untuk 
mencari makna kata-kata 
yang dianggap sulit 
- Meminta siswa untuk 
mencari sinonim/antonym 
dari kata-kata tersebut 
- Meminta siswa 
- Mencari makna kata-kata 
yang dianggap sulit 
 
- Mencari 
sinonim/antonym dari kata-
kata tersebut 
 
 
 
 
15‟ 
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menempatkan masing-
masing kata pada kolom 
yang sesuai dengan 
kelompoknya (facial 
features, physical 
appearance, personality) 
- Menempatkan masing-
masing kata pada kolom 
yang sesuai dengan 
kelompoknya (facial 
features, physical 
appearance, personality) 
d. Mengasosiasi (Associating) 
- Meminta siswa untuk 
membuat kalimat dengan 
menggunakan kata-kata 
yang sudah dibahas 
- Mengecek kalimat-
kaliamat  yang sudah 
dibuat oleh para siswa 
- Memberikan contoh 
kalimat deskriptif yang 
benar sesuai dengan 
grammar 
- Membuat kalimat dengan 
menggunakan kata-kata 
yang sudah dibahas 
- Memperhatikan kesalahan 
kesalahan kalimat yang telah 
dibuat 
- Membetulkan kalimat 
yang salah menjadi kalimat 
yang benar 
15‟ 
- e. Mengkomunikasikan (Communicating)  
- Meminta siswa 
membacakan kalimat yang 
dibuatnya 
- Memberi feedback 
kepada siswa 
- Membacakan kalimat 
yang dibuatnya 
- Mendapat feedback dari 
guru tentang deskripsi yang 
diberikan 
20‟ 
 
3) Kegiatan Penutup 
Guru Siswa Waktu 
- memberi panduan 
menyimpulkan hasil 
pembelajaran  
- dengan panduan guru 
menyimpulkan hasil 
pembelajaran 
10‟ - Memberi siswa tugas 
perkelompok untuk 
browsing contoh-contoh 
deskripsi yang ada.  
- tugas perkelompok untuk 
browsing browsing contoh-
contoh deskripsi yang ada. 
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Pertemuan 2 
1) Kegiatan Pendahuluan 
Guru Siswa Waktu 
- memberi salam kepada 
siswa 
- membalas salam guru 
10‟ - mengajak siswa berdoa - berdoa bersama dengan 
guru 
- mengecek kehadiran 
siswa 
- menyatakan 
kehadirannya  
 
2) Kegiatan Inti  
Guru Siswa Waktu 
a. Mengamati (Observing) 
- Memperlihatkan gambar 
artis terkenal dan meminta 
siswa untuk 
mendeskripsikan fisik dan 
penampilannya.  
- mendeskripsikan fisik 
dan penampilan artis dari 
gambar yang dibawa guru 10‟ 
b. Mempertanyakan (Questioning) 
-  memperlihatkan contoh 
deskriptif tertulis dan 
meminta siswa 
memperhatikan tiap bagian 
paragrafnya. 
- Memberi siswa 
pertanyaan yang 
mengarahkan pada fungsi 
sosial, struktur  teks dan tata 
bahasa deskriptif   tulis 
 
- Memperhatikan 
deskriptif  tulis dan tiap 
bagian paragrafnya. 
- Menjawab pertanyaan 
guru yang mengarahkan 
pada fungsi sosial, struktur  
teks dan tata bahasa 
deskriptif   tulis 
10‟ 
c. Mengeksplorasi (Exploring) 
- Meminta siswa 
menggarisbawahi kata sifat, 
kata benda dan kata kerja 
pada teks yang telah 
diperlihatkan 
- Meminta siswa untuk 
mencari makna kata dan 
mengelompokkan kata-kata 
- Menggarisbawahi kata 
sifat, kata benda dan kata 
kerja pada teks yang telah 
diperlihatkan 
- mencari makna kata dan 
mengelompokkan kata-
kata sesuai dengan jenis 
katanya 
15‟ 
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sesuai dengan jenis katanya 
d. Mengasosiasi (Associating) 
-  Meminta siswa membuat 
teks deskriptif dengan objek 
benda atau orang 
disekelilingnya dengan 
menggunakan kata sifat, 
kata benda, dan kata kerja  
- membuat teks deskriptif 
dengan objek benda atau 
orang disekelilingnya 
dengan menggunakan kata 
sifat, kata benda, dan kata 
kerja 
15‟ 
e. Mengkomunikasikan (Communicating) 
- Meminta siswa 
membacakan hasil teks 
deskriptif yang sudah dibuat 
- Memberikan feedback 
tentang teks deskriptif 
- Membacakan hasil teks 
deskriptif yang sudah 
dibuat 
- Mendapat feedback 
tentang teks deskriptif 
20‟ 
 
3) Kegiatan Penutup 
Guru Siswa Waktu 
- memberi panduan 
menyimpulkan hasil 
pembelajaran  
- dengan panduan guru 
menyimpulkan hasil 
pembelajaran 
10‟ 
- meminta siswa 
menyampaikan pendapat 
atau perasaan atas 
pembelajaran yang 
dilakukan 
- menyampaikan pendapat 
atau perasaan atas 
pembelajaran yang 
dilakukan 
- memberikan kegiatan 
mandiri tidak terstruktur 
untuk  membuat monolog 
mempromosikan diri sendiri 
direkam dan membuat 
deksriptif tertulis  
- Mendapat tugas  
membuat membuat 
monolog mempromosikan 
diri sendiri direkam dan 
membuat deksriptif tertulis  
- menyampaikan rencana 
kegiatan pertemuan 
berikutnya yaitu 
mendeskripsikan tempat  
- mendengarkan 
penjelasan guru tentang 
rencana kegiatan 
pertemuan berikutnya yaitu 
mendeskripsikan tempat 
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 Penilaian : 
1) Penilaian sikap 
no No. Nama 
Sikap 
Keterangan Tanggung  
Jawab 
Peduli Kerjasama 
Cinta 
damai 
1. 
2. 
dst 
      
Keterangan : 
Skala penilaian sikap dibuat dengan rentang antara 1 s.d. 5 
1 = sangat kurang 
2 = kurang konsisten 
3 = mulai konsisten 
4 = konsisten 
5 = selalu konsisten 
 
2) Penilaian pengetahuan 
No. 
Criteria to 
be assessed 
Low 
Performance 
(7) 
Good 
Performance 
(8) 
Very Good 
Performance 
(9) 
Score 
1. 
Text 
Organizatio
n 
Doesn‟t use the 
correct text 
organization of 
descriptive text 
Uses the 
correct text 
organization 
but hasn‟t 
elaborated 
the idea 
Uses the 
correct text 
organization 
with the 
elaborated 
idea 
 
2. 
Sentence 
Formation 
Use simple 
sentences 
Begins to 
vary simple 
sentences and 
compound 
sentences 
Uses simple 
sentences, 
compound 
sentences and 
complex 
sentences 
correctly 
 
3. 
Grammar Too many 
mistakes 
6 to 10 
mistakes 
Under 5 
mistakes 
 
4. 
Vocabulary Basic 
vocabulary, 
less precise 
Developed 
vocabulary 
Purposefully 
chosen 
vocabulary 
 
Total score 
 
FINAL SCORE  =   TOTAL SCORE : 4 
 
 
 
122 
 
3) Instrumen Ketrampilan Membaca 
NO NAMA SKOR JUMLAH 
SKOR 
NILAI 
kelancaran ucapan intonasi   
1       
2       
3       
dst       
 
Keterangan: 
Skor: 1-5 
Jumlah Skor maksimal : 15 
Nilai Ketrampilan = Jumlah Skor yang diperoleh : jumlah skor maksimal x 100 
Mengetahui: 
Kepala Sekolah 
 
 
 
 
Dra. Suliyastuti, MM 
NIP. 19630807 198903 2 006 
Karanganyar, 18 Juli  2016 
Guru Mata Pelajaran 
 
 
 
 
Heni Ratna Tri Hastuti, S.Pd 
NIP 19700831 199802 2 005 
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Second Observation 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
Sekolah  : SMAN Negeri2 Karanganyar 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : X/1 
Materi Pokok  : Teks Descriptive lisan dan tulis berbentuk teks sederhana 
Alokasi Waktu : 4 x 45 menit (2 pertemuan) 
 
A. Kompetensi Inti (KI) 
4) Menghayati dan mengamalkan  ajaran agama yang dianutnya. 
5) Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, 
peduli (gotong royong, kerjasama, toleran, damai),  santun, responsif dan 
pro-aktif  dan menunjukkan sikap sebagai bagian dari solusi atas berbagai 
permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial 
dan alam serta dalam menempatkan diri sebagai cerminan bangsa dalam 
pergaulan dunia. 
6) Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, 
prosedural berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  
kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian 
yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan 
masalah. 
7) Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara 
mandiri, dan mampu  menggunakan metoda sesuai kaidah keilmuan 
 
B. Kompetensi Dasar dan Indikator 
1.1. Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai 
bahasa pengantar komunikasi internasional yang diwujudkan dalam 
semangat belajar 
2.1.  Menunjukkkan perilaku santun dan peduli dalam melaksanakan 
komunikasi interpersonal dengan guru dan teman. 
2.2 Menunjukkan perilaku jujur, disiplin, percaya diri, dan bertanggung 
jawab dalam melaksanakan komunikasi transaksional dengan guru dan 
teman 
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2.3 Menunjjukan perilaku tanggung jawab, peduli, kerjasama, dan cinta 
damai, dalam melaksanakan komunikasi fungsional 
3.7  Menganalisis fungsi sosial, struktur teks, dan unsur kebahsaan pada teks 
descriptive sederhana tentang orang, tempat wisata, dan bangunan 
bersejarah terkenal, sesuai dengan konteks penggunaannya. 
Indikator : 
a. Siswa dapat mengidentifikasi tujuan komunikasi dari teks Descriptive 
b. Siswa dapat mengidentifikasi Struktur Teks dari teks Descriptive 
c. Siswa dapat mengidentifikasi penggunaan bentuk kata kerja Simple 
Present Tense 
4.8  Menangkap makna dalam teks descriptive, lisan dan tulis, sederhana, 
tentang orang, tempat wisata, dan bangunan bersejarah terkenal. 
Indikator: 
a. Siswa dapat menjawab pertanyaan terkait dengan teks yang dibaca 
4.9  Menyunting teks descriptive lisan an tulis, sederhana, tentang orang, 
tempat wisata,  dan bangunan bersejarah terkenal dengan memperhatikan 
fungsi sosial, struktur teks, dan unsur kebahasaan yang benar dan sesuai 
konteks 
Indikator: 
a. Siswa dapat mendeskripsikan kembali isi dari teks tersebut. 
 
4.10  Menyusun teks descriptive lisan dan tulis sederhana tentang orang, tempat 
wisata, dan bangunan bersejarah terkenal, dengan memperhatikan tujuan, 
struktur teks, dan unsur kebahasaan, secara benar dan sesuai dengan 
konteks 
Indikator: 
a. Siswa dapat membuat teks deskriptive sederhana dengan 
menggunakan kalimat sendiri sesuai dengan tujuan, struktur teks dan 
unsur kebahasaan yang benar. 
 
C. Tujuan Pembelajaran 
Setelah mempelajari bab 8 siswa mampu : 
1. Menunjukkan kesungguhan belajar bahasa inggris terkait teks descriptif 
sederhana tentang bangunan bersejarah terkenal. 
2. Menunjukkan perilaku peduli, kerja sama, dan cinta damai dalam 
melakaksanakan komunikasi terkait teks descriptif sederhana tentang 
bangunan bersejarah terkenal. 
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3. Mengidentifikasi fungsi sosial struktur teks dan unsur kebahasaan pada 
teks descriptif sederhana tentang bangunan bersejarah terkenal. 
4. Merespon makna dalam teks descriptif, lisan dan tulis, sederhana, 
tentang bangunan bersejarah terkenal. 
5. Menyunting teks descriptif tulis tentang bangunan bersejarah terkenal. 
6. Menyusun teks descriptif lisan dan tulis sederhana tentang bangunan 
bersejarah terkenal. 
 
D. Materi Pembelajaran 
Teks lisan dan tertulis sederhana tentang bangunan bersejarah terkenal. 
Fungsi sosial : mendeskripsikan orang, benda atau tempat secara spesifik. 
Struktur Teks :  
(1) Identification 
(2) Description 
 
Unsur Kebahasaan :  
(1) Kata-kata terkait  bangunan bersejarah tersebut 
(2) Penggunaan Simple Present Tense 
(3) Ucapan, tekanan kata, intonasi, ketika mempresentasikan secara lisan 
(4) Rujukan kata 
 
E. Metode Pembelajaran 
1. Pendekatan Scientific 
2. Model pembelajaran  : discovary based learning 
3. Langkah-langkah  : mengamati, menanya, mengumpulkan 
informasi, mengasosiasi, dan mengkomunikasikan. 
4. Tehnik   : Diskusi dan tanya jawab 
 
F. Media, Alat, dan Sumber Pembelajaran 
1. Media 
- Power point presentation 
- Gambar  
2. Alat/Bahan 
- Buku Materi 
- Computer 
- LCD 
- Kamus 
3. Sumber Belajar 
- Ensiklopedi sejarah 
- Audio CD/VCD/DVD 
- Suara guru 
- www. dailyenglish.com 
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G. Langkah-langkah Kegiatan Pembelajaran 
Pertemuan 1 
 
4) Kegiatan Pendahuluan 
 Guru mengecek kesiapan siswa belajar baik secara fisik maupun 
psikologis. 
 Guru menanyakan pengalaman siswa dalam berbahasa Inggris (social 
chat);  
 Guru menjelaskan tujuan pembelajaran atau kompetensi yang akan 
dicapai; 
 Guru menyampaikan garis besar cakupan materi dan penjelasan 
tentang kegiatan yang akan dilakukan siswa  untuk menyelesaikan 
latihan-latihan dan tugas dalam pembelajaran. 
 
5) Kegiatan Inti  
Mengamati 
 Siswa mengamati gambar/video yang ditampilkan oleh guru melalui LCD 
 Siswa mendiskusikantempat/bangunan yang ditampilkandalam slide 
tersebut 
 Siswa memperhatikan kata-kata yang disampaikan oleh guru 
 Siswa mempelajari padanan kata dalam bahasa Indonesia, kemudian 
menemukan padanan kata dalam bahasa Inggris 
 Siswa melafalkan kata-kata dengan pelafalan yang benar 
 Siswa membaca teks secara mandiri. 
 Siswa memahami gagasan utama masing-masing paragraf. 
 Siswa mencari kosakata yang sesuai dengan yang ada dalam teks untuk 
mendeskripsikan tempat bersejarah terkenal 
 
Menanya 
 Siswa menanyakan kosakata baru terkait dengan teks tersebut 
 Siswa menanyakan tempat-tempat bersejarah yang terkenal di Indonesia 
 Siswa menanyakan kepada keluarganya tentang tempat-tempat bersejarah 
yang mereka ketahui 
 
6) Kegiatan Penutup 
 Siswa  dengan bimbingan guru menyimpulkan pembelajaran hari itu 
 Guru memberikan umpan balik pembelajaran 
 Guru menyampaikan rencana pembelajaran untuk pertemuan berikutnya 
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Pertemuan 2 
 
1) Kegiatan Pendahuluan 
 Guru mengecek kesiapan siswa belajar baik secara fisik maupun 
psikologis. 
 Guru menanyakan pengalaman siswa dalam berbahasa Inggris (social 
chat); 
 Guru mengulassingkatmateri/kegiatan di pertemuansebelumnya; 
 Guru menjelaskan tujuan pembelajaran atau kompetensi yang akan dicapai; 
 Guru menyampaikan garis besar cakupan materi dan penjelasan tentang 
kegiatan yang akan dilakukan siswa  untuk menyelesaikan latihan-latihan 
dan tugas dalam pembelajaran 
 
2) Kegiatan Inti  
Mengumpulkan Informasi 
 Siswa mengidentifikasi kembali kosakata dalam teks dan padanan kata 
dalam bahasa Indonesia 
 Siswa  mengerjakkan latihan kosakata dalam konteks yang lain 
 
Mengasosiasi 
 Siswa mendeskripsikan tempat bersejarah berdasarkan informasi/data 
yang diperoleh dari keluarga mereka 
 
Mengkomunikasikan 
 Melaporkan hasil pekerjaan mendeskripsikan tempat bersejarah di dalam 
proses pembelajaran. 
 
3) Kegiatan Penutup 
 Siswa  dengan bimbingan guru menyimpulkan pembelajaran hari itu 
 Guru memberikan umpan balik pembelajaran 
 Guru menyampaikan rencana pembelajaran untuk pertemuan berikutnya 
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H. Penilaian 
1. Jenis/Teknik Penilaian 
 Penilaian : 
i. Penilaian sikap 
No No. Nama 
Sikap 
Keterangan 
Tanggung 
Jawab 
Peduli Kerjasama 
Cinta 
damai 
1. 
2. 
3. 
dst 
     
 
Keterangan : 
Skala penilaian sikap dibuat dengan rentang antara 1 s.d. 5 
1 = sangat kurang 
2 = kurang konsisten 
3 = mulai konsisten 
4 = konsisten 
5 = selalu konsisten 
 
ii. Penilaian pengetahuan 
No. 
Criteria to be 
assessed 
Low 
Performance 
(7) 
Good 
Performance 
(8) 
Very Good 
Performance 
(9) 
Score 
1. 
Text 
Organization 
Doesn’t use the 
correct text 
organization of 
descriptive text 
Uses the 
correct text 
organization 
but hasn’t 
elaborated the 
idea 
Uses the 
correct text 
organization 
with the 
elaborated 
idea 
 
2. 
Sentence 
Formation 
Use simple 
sentences 
Begins to vary 
simple 
sentences and 
compound 
sentences 
Uses simple 
sentences, 
compound 
sentences and 
complex 
sentences 
correctly 
 
3. 
Grammar Too many 
mistakes 
6 to 10 
mistakes 
Under 5 
mistakes 
 
4. 
Vocabulary Basic 
vocabulary, 
less precise 
Developed 
vocabulary 
Purposefully 
chosen 
vocabulary 
 
Total score 
 
FINAL SCORE  =   TOTAL SCORE : 4 
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iii. Instrumen Ketrampilan Membaca 
No. NAMA SKOR UNTUK JUMLAH 
SKOR 
NILAI 
kelancaran ucapan intonasi  
1        
2       
3       
dst       
 
Keterangan: 
Skor: 1-5 
Jumlah Skor maksimal : 15 
Nilai Ketrampilan = Jumlah Skor yang diperoleh : jumlah skor maksimal x 100 
 
 
Mengetahui: 
Kepala Sekolah 
 
 
 
 
Dra. Suliyastuti,MM 
NIP. 19630807 198903 2 006 
Karanganyar, 18 Juli  2016 
Guru Mata Pelajaran 
 
 
 
 
Heni Ratna Tri Hastuti, S.Pd 
NIP 19700831 199802 2 005 
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APPENDIX 4 
STUDENTS LIST OF X GRADE STUDENT OF SMAN 2 KARANGANYAR 
 
X IPS 3 
NO. Nama L/P 
1 Abdul Mursyid Khoiron L 
2 Aditia Afif Amirullah L 
3 Afifah Atin Novianti P 
4 Alditha Arya Pratama L 
5 Alfadya Aisyah Nur Kharisma P 
6 Alfani Yasir Farhani L 
7 Ama Tullah Lina mufida P 
8 Andhika Negi Pratama L 
9 Ardita Aisyiyah Putri P 
10 Asyila Nurema Shafira P 
11 Aulia Listya Wulandari P 
12 Bagas Al Naim L 
13 Bianca Devita Bintang Muthia P 
14 Delia Ayu Nanda P 
15 Dhia Asyifa P 
16 Esa Haya Aqifatus Salsabila P 
17 Gany Vega Nur Aini P 
18 Ian Ivanka L 
19 Isna Turiyani P 
20 Laila Fajar munawaroh P 
21 Madu Sakti Mumpuni P 
22 Melfia Sekarwati P 
23 Milyardi Panglima Komando Kavaleri L 
24 Muhammad Sidiq Ardiansyah L 
25 Nike Naffitasari P 
26 Novi Dwiyanti P 
27 Nur Fatimah P 
28 Rahmi Ayuk Harsita P 
29 Rezya Ismaya Sumantri P 
30 Ribka Sa‟ida Fatin P 
31 Rully Vandhy Kusuma L 
32 Savina Nurhayati P 
33 Tessa Bela Safera P 
34 Tiara Mahanani P 
35 Valentina Rahma Puspita P 
36 Yesi Yulianti P 
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APPENDIX 5 
PICTURES 
 
       First observation, Wednesday, October 12
th 
2016 
 
 
 
 
 
 
 
 
 
The students’ discuss the material 
 
 
The students’ write their result in the whiteboard 
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        Second observation, Wednesday, October 26
th 
2016 
 
 
 
 
 
 
 
 
 
 
The teacher explain the material 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Students’ Task 
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APPENDIX 6 
THE DATA FROM OBSERVATION 
 
Field Note Pre Observation 
Date  :  Monday, 22 August 2016 
Place : Headmaster‟s Office of SMA N 2 Karanganyar X IPS 3 class 
Time : 10.00 am 
It was my first day of my research. I had to prepare everything needed in 
observation. I arrived in SMA N 2 Karanganyar at 10.00 am. I walked to 
Headmaster‟s Office (Mrs. Suliyastuti). I looked he sat on his chair. He opened the 
door and let me to sit on his room. He opened conversation by asking me whether he 
could help me. Then I told him that I wanted to do research in this school. Then he 
asked about the title of my research. I tell him that my title is the implementation of 
scientific approach in teaching reading comprehension for the tenth grade students of 
SMAN 2 Karanganyar in 2016/2017 academic year. I also explained that in this 
research I want to observe the teaching learning process at tenth grade. The 
headmaster gave me permission to do the research. I was happy to hear that. He 
ordered me to meet the English teacher of tenth grade (Mrs. Heni). I thanked to him 
and leave the room. 
I meet the English teachers in the office and she gave me to sit down. I said 
that I want to observe her teaching learning process. The teacher asked me about my 
title and then I answered it. The teacher gave me permission to observe her class. The 
teacher ask me when the observation held and I answer if quickly is better. The 
teacher gave me time to research next week. I was very happy and said thanks to the 
teacher then I permission to go home. 
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Field Note the first Observation 
Date  : Wednesday, October 12th 2016 
Place : X IPS 3 class 
Time : 12.20 – 13.30 pm 
 
At 12.15 pm the bell rang, the teacher go to the X IPS 3 class followed by the 
researcher. The teacher gave greeting to them and the student replied eargerly. The 
teacher ask the students to pray together. The teacher then checked the absence.  
In the main activity, the teacher give explanation about the material. The 
material is how describing people. The teacher then give a paper contain material 
about desribing people to the students. The teacher divide the class into four groups. 
It consist of five student in each groups. After each group receive a paper, the teacher 
asked them to observe the picture. The teacher said if they don‟t know the command 
they could ask her. After the students observe the picture, the students have to write 
down how to describe those people on the paper. Each groups describing one of the 
people on the picture. After they finish, one students of the group should foward in 
front of the class to write their result. After the group 1 finish, the teacher give some 
correction.  
After that, the teacher ask the student to open their book on page 58. The title of 
the passage is my best friend. Then the teacher ask one of the students to stand up and 
read it loudly. It contain three paragraph, one paragraph is read by one student. And 
the next, the teacher also ask the other student to explain the content of the each 
paragraph.  
In the end of this learning process, the teacher give home work to the students 
to make a descriptive text. She asked them to make a passage about their sister/ 
brother or their friend. The student nodding their head. After that, they prepared to go 
home. They put their book in their bag and be silent to start praying. Before closed 
the class, the teacher invite the students to conclude they have learnt. Then the 
teacher asked one of the students to lead praying, and the last is saying greeting to the 
students. 
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Field Note the second Observation 
Date  :  Wednesday, October 26
th 
2016 
Place : X IPS 3 class 
Time : 12.20 – 13.30  pm 
In this meeting, the observation is also at 12.20 p.m. After the bell rang, the 
teacher and the students enter the classroom. The teacher give greeting to the students 
and checked the absence. 
In this activity, the teacher used LCD as the media to help the teacher in explain 
the material. After the teacher turn on the LCD, the teacher began to explain the 
material. On the slide, there are passage about Prambanan temple, Monas, and Kraton 
Yogyakarta. The teacher give a paper contain the three passages to each students and 
command to read together. The first text is Prambanan temple. Then the teacher asked 
one of the students to read text with loudly. After that, the teacher asked the students 
to take a piece of paper and then answer the question showed on the slide. The 
question is about ten questions. After they finish, the teacher asked the students to 
submit their answer. Then the teacher invited the students to discuss the answer of 
question correctly, but the bell was ringed. So, the teacher and the students could not 
discuss the answer of question. In the end the teacher directly give the answer to the 
students hurriedly. 
In the end, the teacher invited the student to conclude the material they have 
learned. After that, the teacher gave material will be discuss the next meeting. Then 
the teacher closed the class by praying and saying greeting. 
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APPENDIX 7 
STUDENTS’ RESULT IN THE OBSERVATION 
 
Students’ result in the first observation  
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Students’ result in the second observation 
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APPENDIX 8 
STUDENTS’ SCORE 
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APPENDIX 9 
SURAT IJIN PENELITIAN 
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APPENDIX 10 
SURAT KETERANGAN PENELITIAN 
